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INTRODUCTION 
In the field of reading it is essential that a teacher 
become aware of the children's reading difficulties early in 
the school year. At the present time there is no one effec-
tive technique that can satisfactorily determine all the 
reading abilities and needs in a single grade. Therefore, 
an informal reading analysis program carried on during the 
first few weeks of school is most helpful in organizing a 
' year's flexible reading program. Realizing the value of such 
a program, this study is an effort to construct a series of 
informal reading tests that would determine those skills 
11 needing strengthening and to set up exercises that would pro-
vide additional practice in these skills. T~acher-constructed 
tests would measure the following abilities: 
1. Visual ITiscrimination 
2. Auditory Discrimination 
3. Word Recognition 
4. Phonetic Analysis 
5. Letter Recognition 
6. Sentence Reading 
7. <romprehension 
In addition to the informal t ype of testing, recommendations 
, for class instruction would come from the follmving sources: 
2 
1. Cumulative records 
2. Standardized tests 
3. Mental maturity tests 
4. Observation records kept throughout testing period 
5. Parent-teacher conferences 
CHAPI'ER I 
REVIEW OF RELATED RESEARCH 
Measurement of academic accomplishment has always 
been an important phase of education. Throughout the ages 
various testing techniques have been used by many nations and 
groups of people. In the United States1 the examination did 
not become an established practice until the middle of the 
nineteenth century. At that time pupils in the Boston 
1 schools were required to take an oral examination by orders 
of the Boston School Committee. Schools in Boston were rated 
by the results of these examinations. Horace Mann, a leading 
' educator during this oral testing era, became interested in 
1 the functions of the oral examination and wrote countless 
articles praising such functions. Mann felt it was impartial, 
fair and informative. 
A further growth in the examination is shown by the 
establishment2 of the Regent's Examination in the state of 
New York in 1865-1878 and the beginning of the College 
1Harry A. Greene, Albert Jorgensen and J. Raymond 
Gerberich, Measurement and Evaluation in the Elementary 
School, New York: Longmans, Green and Company, 1942, p. 39. 
2Max D. Englehart, "Examinations, 11 Encyclopedia of 
Educational Research, New York: The Macmillan Company, 1950, 
' P· 4o7. 
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Entrance Examination Board in 1900-
Leaders in the field of mental testing were Cattell, 
Galton and Thorndike. 1 In 1904 Thorndike published the first 
book dealing with educational measurement, which had an in-
fluence upon later writings of educators. Again in 1909 
Thorndike2 published his Scale for Handwriting of Children 
and Courtis introduced a series of arithmetic tests. After 
1917, scales and tests were accepted by moat educators. 
Dr. J. M· Rice is given the credit in America for 
' being the real inventor of the comparative test.3 Although 
1 his first teat was crude, it did stimulate the development of 
,, 
achievement testing. 
I During the latter part of t he nineteenth century arid 
I the early part of the twentieth century there was much con-
troversy over standardized testing. However, it continued to 
spread under the stimulation of at least three early develop-
menta.4 
1. Numerous important studies of the accuracy of 
school marks revealed that they are highly subjective and 
inaccurate. Instruments were needed which would yield 
more accurate measures of achievement. 
1J. Murray Lee, A Guide to Measurement in Secondary 
Schools, New York: Appleton-Century Company, 1936, p. 9. 
2Greene, ~ cit., p. 46. 
3i'ial ter W. Cook, 11 Tests, Achievement," Encyclopedia of 
Educational Research, NewYork: The Macmillan · Company, 1950, 
p. 1461. 
4Greene, op. cit., p. 45. 
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2. Discontent with existing conditions in certain of 
the larger school systems and a desire to reveal true 
conditions stimulated the construction and use of tests 
to provide more objective devices for measuring the 
abilities of pupils. 
3. The development of educational measurements was 
greatly facilitated by the establishment of research or-
ganiza tiona. 
During this present century there has been a gradual 
improvement in the construction of primary reading tests. 
Reading diagnostic testa administered in the 1920's and the 
1930's did not measure adequately comprehension and phonetic 
skills. The Los Angeles Primary Readins Test1 published in 
.. 
1924 strongly indicated this fact. This test was not a fair 
measure of a ch-ild's progress due to its brevity in checking 
word analysis and comprehension skills. Its twenty-four 
items did not include varying levels of difficulty. The 
Primary Reading Test in 1926, 2 likewise, failed to give a 
true appraisal of a child's reading achievement. Its booklet 
was too small and only a . limited number of reading skills 
could be satisfactorily measured. The De Vault Primary Read-
ing Tests (Forms 1 and 2)3 published in 1931, showed a slight 
1Jessie c. Ingraham, 1os .Angeles Primary Reading Test: 
Forms 1-4, Los Angeles, California: California Test Bureau, 
2Allan Williams, Primary Reading Test: Form A, 
Bloomington, Illinois: Public School Publishing Company, 
1926. 
"2: 
~Nellie M. De Vault, The De Vault Primary Reading 
Test: Forms 1 and 2, Los Angeles, California: California Test 
Bureau, 5916 Hollywood Blvd., 1931. 
improvement over the tests of the 1920's. Constructed for 
second and third graders, it measured comprehension skills, 
omitting entirely all phonetic abilities. However, the con-
tent of the test and the construction of the manual revealed 
that examinations were slowly showing evidences of advance-
ment. The Stevens Reading Readiness Test1 in 1938 checked 
such reading abilities as visual discrimination, auditory 
discrimination, listening to directions and reading compre-
hension. The Gates Primary Reading Teat, 2 published in 1943, 
measured word recognition, sentence reading and paragraph 
' reading. This teat was an effort to measure a child's read-
' ing abilities. In comparison with previous reading teats, 
II much improvement had been made in the construction of the 
II 
manual of directions. The manual to The Gates Primary Reading 1 
Test was carefully planned to aid the instructor in adminis-
tering the tests and in diagnosing difficulties. Age norms 
1 and percentile scores were presented in this manual. In 1950 
the California Reading Test3 was published and is currently 
used throughout school systems in the United States. It is 
1Avis c. Stevens, Stevens Reading Readiness Test, 
Columbus, Ohio: American Educational Preas Inc., 1938. 
24rtbur r. Gates, Gates Primary Reading Tests for 
11 Grades 1 and 2, New York: Bureau of Publications, Teachers 
College, Columbia University, 1943. 
3Ernest W. Tiegs and Vlillis Ttf . Clark, California 
Reading Test Primary Grades 1, 2, 3 and low 4: Form AA, Los 
Angeles, California: California Test Bureau, 5916 Hollywood 
Blvd., 1950. 
6 
1 probably one of the leading group tests today in diagnosing 
1
, reading disabilities. The directions are brief and clearly 
worded and the time limits are evenly distributed throughout 
the test booklet. The fundamental reading skills measured 
are reading vocabulary and reading comprehension. 
~nile much research was being carried on in the field 
of testing, many professional articles were written concern-
ing the usability and reliability of standardized tests. In 
I 
11 1933 Tinker1 defended ·the use of tests stating that standard-
ized measuring devices supplemented by special tests usually 
gave an adequate diagnosis of read.ing difficulties. 
Dolch2 realized the true function of tests when he 
said "If testing is to function in the schools as it should, 
tests constructed rather definitely from the teacher's point 
of view are needed. 11 
Monroe3 mai~tained that a large proportion of school 
failures could be prevented by an early discovery of reading 
disabilities in the elementary grades. In 1935 she described 
a series of tests to indicate reading aptitude. These in-
' eluded visual tests and auditory tests to measure difficulties 
1Niles A. Tinker, "Diagnostic and Remedial Reading," 
Elementary School Journal, .. No. 4, II, 33:357, January, 1933· 
2Edward \•T . Dolch, "Testing Reading, " Elementary School 
Journal, 34: 36-43, September, 1933, p. 36 . .. 
3Marion Monroe, "Reading Aptitude Tests for the Pre-
diction of Success and Failure in Beginning Reading, 11 Educa-
tion, 56: 7-14, September, 1935. 
7 
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in auditory word discrimination. 
Durrell's statement1 made in 1935 can apply to group 
testing today. He stated the following: 
Satisfactory tests for the appraisal of corrective 
procedures are non-existent. our present achievement 
tests cover such a wide range of grades that they are 
insensitive to small units of progress. 
The need for a reliable measure of reading achieve-
ment is strongly indicated by Gates. 2 "The major cause of 
difficulty in reading is the failure of the teacher to con-
duct her instruction in a form most useful to the individual 
pupil." 
.. Hildreth3 makes the following observation about 
standardized reading tests: 
Although teachers are conscious from day to day of 
reading improvement in their pupils and recognize the 
importance of measuring results objectively as early as 
possible, they find the typical published standardized 
tests unsuited to their needs. 
Reading readiness tests are most valuable in determ~n­
ing reading abilities. Gates4 uses the following tests to 
1 
predict reading readiness: 
1nonald D. Durrell, "Tests ~nd Corrective :Procedures 
for Reading Disabilities, 11 Elementary Ene;lish Review 12: 95, 
April, 1935. 
2Arthur I. Gates, "Basic :Principles in Reading Readi-
ness Testing," Teachers College Record 40: 495-506, March, 
1939. 
3Gertrude Hildreth, "Diagnostic Tests for Beginning 
Readers," Educational Method .. l4: 373, April, 1935. 
4Gates, op. cit., pp. 495-506. 
II 
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1. Tests of word recognition 
2. Tests of giving words which begin or end with the 
same sound as a given sample 
3· Tests of blending word sounds given orally 
4. Tests of reading letters of the alphabet. 
Gates1 feels that a battery of reading readiness tests 
1 can save teachers much time and avoid emotional tensions, 
maladjustments and failures among children. 
The diagnostic inventory, an informal type of testing 
device, furnishes a fair measurement of a child's reading 
progress. The following paragraph by Whipple2 describes this 
1Arthur I. Gates, "Basic Principles in Reading Readi-
ness Testing," Teachers College Record 40: 495-506, March, 
1939-
2Guy \'lhipple ( ed.), ''Measurement and Evaluation of 
Achievement in Reading," The Thirty-sixth Yearbook of the 
National Society for the Study of Education, Bloomington, 
Illinois: Public School Publishing Co., 1938, p. 3o8. 
3Donald D. Durrell, "Individual Differences and Their 
Implications with Respect to ··Instruction in Reading, 11 The 
Thirty-sixth Yearbook of the National Society for the Study 
of Education, Bloomington, Illinois: Public School Publishing 
Co., 1938, p. 330. 
9 
11 maintains, could be discovered through the giving of the in-
11 
ventory tests. 
There is a definite need for effective guidance in 
1 our school systems, for a testing program alone serves little 
1 purpose. This point is emphasized by Kopel when he states, 
'I " It cannot be emphasized too strongly that book lists and 
II 
I tests, like all other standardized products are static; by 
I stressing them unduly we help to perpetuate outworn patterns 
of life and useless information~" 
II In 1940 Betts2 collected .data on seventy-eight fifth 
I grade pupils in order to secure levels of reading achievement. 
II 
' He discovered that "none of the reading tests clearly identi-
l fied . the low achievers." He also observed that word percep- I' 
tion needed to be further developed on a fifth grade level. 
1 Individual studies of reading difficulties of eig hty-
! seven third grade children in the Boston University Reading 
,l Clinic were made by Duffy and Durrell3 in 1940. The results 
I 
1 of the testing program showed the unusual wide range of read-
1 
I: ing abilities in this grade. 
:I 
I 1 · · 
1 David Kopel and Paul Witty, Reading and the Educative 
Process, New }::'ork: Ginn and Company, 1939, p. 71. 
2Emmett A. Betts, . "Reading problems at the Intermedi-
il ate Grade Level, '' Elementary School Journal 40: 737-746, June; 
1940. .. 
3Gertrude Duffy and Donalq D. Durrell, "Third Grade 
Difficulties in Oral Reading," Education 56: 37-40, September, 
I 1940. 
--
\ 
The most frequent types of difficulties found by Duffy 
and Durre111 vtere ignoring punctuation, habitual insertion 
and omission of words. 
Thorndike2 reported that "the instructions printed on 
, certain tests of vocabulary contain some very rare words and 
are ex tremely hard to understand." 
Stone3 made a vocabulary study of nine well known 
reading tests for use in Grade One. He found that the vocab-
ulary of some of the tests was not common to many primers 111 
I and first readers. The Metropolitan Achievement Test, he felt, 
should not be administered until a class or a group has 
completed the first reader level. This study also indicated 
:1 that the Garrison Tests and The Stone-itfebster Test are sui table 
I 
II 
for measuring reading functions other than oral reading. 
Countless studies have been made to discover the most 
reliable method of evaluating a c hild's reading progress. 
Some of these studies were in the form of a diagnostic reading 
I test while otherw were in the form of an informal reading in-
~~ ventory. The latter method is frequently employed in the 
modern reading program. 
' 
I 1Gertrude Duffy and Donald D· Durrell, "Third Grade Difficulties in oral Reading, II Education 56: 37-40, September, ' 
I 194o. 
I 2Edward L. Thorndike, "The Value of Word Counts,'' The Elementary~lish Review 17: 62, February, 1940. · ---
II 
I 3clarence R. Stone, "Validity of Tests in Beginning Reading," Elementary School Journal 43: 361-365, February, 
1943. h 
~ 
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Beal1 carried on a study in 1937. Sixty children in 
grades two and three were tested in oral and silent reading . 
The results of the testing program indicated that comprehen-
sion was higher in oral reading when simple sentences were 
1 used. However, in silent reading the length of the sentence 
had little effect on speed or comprehension. 
Twenty analyses of fourth, fifth and sixth grade 
reading tests was made by Cavin. 2 She concluded that tests 
cannot be compared on the basis of reliability alone due to 
1 the differences in structure and content. 
jj Tufts3 evaluated several types of auditory tests to 
discover the most suitable type of test to determine reading 
readiness. She found that tests which measure the initial 
I H and final sounds are of greater value in discovering reading 
II readiness than auditory tests of rhymes and middle sounds in 
I) 
1
1 words. She also found that a test using words instead of 
:I 
II 
pictures proved to be as effective and reliable. 
Murphy4 analyzed the results of an auditory 
1Alice B. Beal, "An Evaluation of Techniques for De-
termining the Difficulty . of Primary Grade Reading." Unpub-
lished Master's Thesis. Boston, Massachusetts: Boston 
University, 1937· 
2Grace Cavin, "An Analysis of Intermediate Grade Read-il ing Tests." Unpublished Master's Thesis. Boston, Massachu-
setts: Boston University, 1940. 
H 
I 
3Betty R. Tufts, fiAn Evaluation of Several Types of 
Auditory Discrimination Tests for Kindergarten and First 
Grade. 11 Unpublished Master's Thesis. Boston, Massachusetts: 
Boston -University, 1937. 
4 Helen A. Murphy, 11An Evaluation for the Effect of 
Specific Training in Auditory and Visual Discrimination on 
II 
discrimination test g iven to first g raders in order to find 
the relative order of various functions measured. She found 
that initial sounds were the easiest to learn followed by 
blends, rhymes and final consonants. 
Sullivan1 administered a group of informal tests to 
first grade children. Given during the first month of school, 
' this test showed that each child needed specific training and 
help in at least one of the following skills. 
II 
1. Visual discrimination 
2. Auditory discrimination 
li 3· Knovvledge of letters 
II 4. Arti culation 
5. Following directions 
Nason2 determined the effect of vocabulary common to 
tests an d basal readers on primary reading achievement in 
grades one and two as measured by standardized tests. She 
found that ••the vocabulary between test and text has slight 
effect upon reading achievement as measured. by standard 
tests. 11 
1-----
11 
Bee;inning Reading. 11 Unpublished. Doctor's Thesis. 
Massachusetts: Boston University, 1940. 
Boston, 
1
cecelia I'1 · D. Sullivan, "Pre-Reading Diagnostic 
Tests." Unpublished Master's Thesis. Boston, Massachusetts: 
Boston University, 1946. 
2 Doris E. Nason, "The Influence of Vocabulary Common 
to Test and Textbook on Primary Reading Test Scores." Unpub-
lished Doctor's Thesis. Boston, IVIassachusetts: Boston Univ-
ersity, 1951. 
il 
II 
II 
A complete testing program was organized f or f ive 
' hund r ed s e con d graders by Harrington. 1 It included one 
standardized test, The Otis Quick Scoring Mental Ability Test, 
and ten informal tests. Her findings were: 
1. There is a slight, positive relationship between 
mental age and reading achievement. 
2. There is a positive relationship between auditory 
discrimination and reading achievement. 
3 · There is a high positive relationship between 
skill in visual discrimination and reading achievement. 
4. There is a high positive relationship between 
kn owledge of phonetics and reading achievement. 
Another testing program was set up by Gogg in, Hughes 
and Wa112 to determine auditory perception in grades one, t wo 
11 and three. It was found that the tests were satisfactory 
measures f or grade one, fair for grade two and poor for grade 
three. The individual inventory showed that the most diffi-
cult sound to learn was the final sound of a letter and that 
11 certain letters continue to present difficulty throughout the I 
three grades. 
A similar study was carried on by Cazanove, Hill and 
Stevens3 to measure the knowledge of letter names in grades 
I 
I 1sister Mary Jane Harrington, ''The Relationship of 
11 Certain i'vord Analysis Abilities to the · Reading Achievement of 
Second Grade Children. 11 Unpublished Doctor's Thesis. Boston, 
Massachusetts: Boston University, 1953. P. 126. 
2norothea D. Goggin, MargaretHughes and Rita E. Wall, 
1 "The Construction and Statistical Analysis of Group -Auditory 
Tests for Grades One, Two and Three." Unpublished Master's 
Thesis. Boston, Massachusetts: Boston University, 1953. p. 39. 
3Frances Cazanove, Greta A. Hill and Freda Stevens, 
"The Construction and Analysis of Test to Measure the 
one, two and three. The tests included an individual oral 
1
1 inventory of letter names and five informal group tests. 
Although the tests showed that the second and third graders 
11 had a good knowledge of letter names, some of the children 
still had difficulty in reading . The test results also 
showed that the varying learning rates were successfully 
I measured in the first grade. 
I Mack1 administered a group of standardized tests to 
' II 
'I 453 fifth graders in May 1953 to determine the relative order 
,I 
11 of word. analysis abilities and. the effect of mental age on 
' reading and spelling achievement. She concluded that mental 
II age is important to reading achievement in Grade Five and 
that visual and auditory discrimination have a slight rela-
I 
I 
tionship to reading achievement. 
McNiff, Kelley, MacDonald and McCarran2 measured word 
recognition and meaning in fourth, fifth and sixth grades. 
They constructed an intermediate-grade vocabulary test em-
/ ploying the category technique of testing. They found that 
I Knowledge of Letter Names in Grades One, Two and Three. 11 Un-
1 published Master's Thesis. · Boston, Massachusetts: Boston 
,
1 
University, 1953. 
1Esther Mack, "An Investigation of the Importance of 
Various Word Analysis Abilities in Reading and Spelling 
Achievement." Unpublished Doctor's Thesis. Boston, Massa-
chusetts: Boston University, 1953. 
2Margaret McNiff, Dorothy Kelly, Carolyn E. MacDonald 
I and Mary T. McCarran, 
11The Construction of a Vocabulary Test 
I for the Intermediate Grades." Unpublished Master's Thesis. I Boston, Massachusetts: Boston University, 1953· 
II 
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their classification test was more extensive in nature than 
previous vocabulary tests and that more words could be 
· tested in a minimum amount of time. 
Research shows us that many attempts have been made 
, to measure accurately a child's reading progress. Educators 
agree that effective guidance can only take place if there 
is a careful appraisal of a child's reading performance. How 
I 
1; this appraisal is to be made has been the subject of countless 
studies. This study, therefore, is an attempt to measure 
early in the school year reading abilities of a second grade. 
II 
I 
CHAPTER II 
PLAN OF THE STUDY 
The purpose of this study was to determine those 
reading abilities which needed further instruction and to set 
1 up a series of exercises and devices which would give addi-
tional practice in strengthening the skills. 
The informal reading inventory test administered 
~arly in the school year would determine the kinds of oral 
and silent reading skills to be taught during the remainder 
II of the school year. 
Reading skills to be tested were selected on the 
basis of their importance in the second grade reading program. 
Those skills measured. were auditory discrimination, visual 
i' discrimination, phonetic ability, word recognition and silent 
and oral reading performance. 
,, 
Definition of Terms as Used in this Study 
Auditory discrimination: 1 11 • The ability to dis-
criminate between the likenesses and differences in the sounds 
of words." 
Visual discrimination: 2 "· •• The ability to note 
York: 
1 Emmett Betts, Foundation of Reading 
American Book Company, 1946, p. 347. 
2Ibid., p. 332. 
Instruction, Ne\.; 
H 
I 
likenesses and differences among word forms. 11 
Phonetic ability: 1 11 • To develop the ability to 
analyze words in terms of their sound elements.'' 
Check list of difficulties: A list of common oral and 
silent reading difficulties such as incorrect phrasing and 
poor enunciation of difficult words. 
Word recognitiog: The ability to recognize words at 
II sight quickly and easily. 
I 
',I 
I 
Informal reading invento~: A testing program consist- 1 
ing of standardized and teacher-made tests for the purpose of 
measuring habits and skills in reading . It is usually given 
during the first month of school followed by a reading test 
in the spring to determine progress in reading. 
Description of Testing Frogram 
Since the writer was entering a school system for the tj 
first time, it seemed desirable to organize and execute an 
11 informal testing device which would quickly define reading 
I 
'I 
I 
strengths and weaknesses. 
The tests were constructed by the writer to measure 
the folloviing reading skills: auditory discrimination, visual 
discrimination, phonetic ability and word recognition. An 
inventory was also prepared to check comprehension and oral 
recall. The majority of the tests were similar to those 
1 Ibid., P• 582. 
18 
studied by Harrington, 1 Nason, 2 and Durrell.3 Many measuring 
devices were studied but it seemed desirable to select only 
those tests that would measure the basic reading skills in a 
minimum amount of' time. Since this was an inf'ormal inventory, 
the writer constructed the tests to coincide with the objec-
tives of' the school's reading program. In addition to the 
inf'ormal tests, a check list of' reading dif'f'iculties was used 
which was similar to the check list used in the Boston 
University Clinic. 
Administration of' Tests 
The testing program commenced during the second week 
of' school and was carried on during the months of' September 
and october. At the end of' this testing period twenty-two 
children \vere checked on phonetic and word analysis skills as 
well as on oral and silent reading perf'ormance. Due to sev-
eral absences, many of' the tests had to be given again which 
1sister Mary Jane Harrington, "The Relationship of' 
Certain Word Analysis Abilities to the -Reading Achievement of' 
Second Grade Children." Unpublished Doctor's Thesis. Boston, 
Massachusetts: Boston University, 1953. 
2noris E. Nason, "The Inf'luence of' Vocabulary 
to Test and Textbook on Primary Reading Test Scores.'' 
lished Master's Thesis. Boston, Massachusetts: Boston 
sity, 1953. 
Common 
Unpub-
Univer-
3Donald D. Durrell, Test Used by Allan Acomb in "A 
Study of' the psychological Factors in Reading and Spelling." 
Unpublished Master's Thesis. Boston University School of' 
Education, Boston, Massachusetts, 1936. 
t9 
prolong ed the testing period and delayed reading instruction. 
A careful analysis was made of each c h ild's reading abilities 
i n order to determine the type of instruction to be followed 
t hroughout the school year. Each test was administered during 
the f irst part of the morning and lasted approx imately fif-
teen minutes. The tests were corrected by t he writer an d the 
results were recorded on each chi l d's individual prog ress 
sheet which wa s placed in the child's folder. 
Descriptions of Tests 
Each test will be described in the order in which 
they were given. 
Test of Ability to Write Letters of the Alphabet 
This test was administered to the entire grou p in 
order to test a child's kn owledg e of the let t ers of the alpha-
bet. Each c h ild is asked to write a letter d ictated by the 
writer. The t e st con sists of thirty letters of the alphabe t 
an d i n cludes large a n d s mall letters . This test was admi n i s -
tered first, due to its clarity in content and directions. 
Below is a sample from the pag e of directions. Directions in 
parentheses are for the examiner. A copy of the test may be 
found in the Appen dix. 
~{) 
I 
II 
I 
SAl~LE OF DIRECTIONS FOR TEST OF ABILITY TO WRITE LETTERS 
Today we are going to see how well you can write the 
letters of the alphabet. I am going to say a letter of the 
alphabet and you are to 1iTri te it on your paper. If I should 
say a small g you would print a small £ on your paper. We 
will do the first one together. \'lri te a capital ]2. 
(Check each paper to see that all have understood the direc-
- tions) 
Are you ready for the second letter? 
Row 1 B 
Row 15 r 
S.Alfl..PLE OF TEST ITEMS 
Row 18 P 
Row 19 n 
Row 22 \i 
Row 30 h 
Test of Ability to Identify Letters of the Alphabet 
This test measured a child's ability to recognize the 
letters of the alphbet as they appeared in a printed form. 
It is a multiple choice test consisting of thirty items with 
five letters in each item. The examiner pronounces the name 
of a letter while the children encircle on their papers the 
~ letter they hear. 
p this test since the children were not used to being exposed 
It seemed advisable to devote two pages to 
1 to a long termed testing program such as this one. Following 
I 
11 is a sample of the directions and of the items of this test. 
I A copy of the test may be found in the Appendix. 
II DIRECTIONS FOR TEST OF ABILITY TO IDENTIFY LETTER NAMES 
Today we are going to see how well you know the letters 
of the alphabet. 
(Write the following letters on the blackboard: b, c, d, p, e) 
Look at the five letters on the blackboard. \1/ho can 
find the letter, £, and draw a circle around it? 
(Have one child go to the blackboard and draw a circle around 
the correct letter.) 
Put your finger on row 1 on your paper. Draw a circle 
around the letter that says small g. 
" (Check to see that all have understood the directions.) 
I' 
In !£! g draw a circle around the letter that says 
~all r . . 
TEST OF ABILITY TO IDENTIFY LETTER NAMES 
1. s m G f . g 16. L n m i N 
2. A h r g R 29. n c m f M 
Auditory Discrimination Test 
An auditory discrimination test similar to Nason's1 
test was constructed by the writer. Its prime purpose is to 
measure a child's ability to hear initial consonant sounds 
lj and blends and final consonants and blends. This test con-
' sists of two different tests administered on different days 
so that no confusion would result. The first test checks the 
j, initial sounds and blends while the second test measures both 
beginning and final sounds. There are twenty-four items on 
the first test and twenty-five items on the second test, 
1Doris E. Nason, "The Influence of Vocabulary Common I' 
1 to Test and Textbook on Primary Reading Test Scores." Unpub-
lished Doctor's Thesis. Boston, Massachusetts: Boston Univer-
sity, p. 134. 
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making a total of forty-nine items. Both tests are multiple 
choice type and cover four sheets of paper. The following 
sample will illustrate the procedure used in the testing of 
:1 beginning and final sounds. Directions in the parentheses are 11 
for the examiner. A copy of the test may be found in the 
II 
I 
Appendix. 
SAMPLE OF DIRECTIONS FOR TEST OF AUDITORY DISCRIMINATION 
Beginning Sounds 
Today we are going to have some fun with many letters 
and words. We are going to see how well each of you can hear 
sounds at the beginning of words. 
( Vlri te .£ d f h on the blackboard.) 
Look at the four letters on the blackboard. Which 
1 letter has the same sound as the first letter in the word 
.£QQ.£? 
II (Have one child ~o to the board and draw a circle around the 
correct letter.) 
Put your finger on row 1 on your paper. Draw a circle 
around the letter in row 1 which has the same sound as the 
I first letter in the word cabin. 
I (Check papers to see that all have understood the directions.) 
In row 2 mark the letter that has the same sound as 
the first letter in the word measles. 
SAMPLE OF TEST ITEMS 
1. t c f g 19. locust federal hydrant 
2. m p n b 24. water that whimper 
II 
!. 
Items 1 through 12 consist of small letters. The l-
II 
examiner pronounces a word within the child's vocabulary. The I 
I' child must hear the sound and then find on his paper the 
correct letter that begins the word. Items 16 through 24 are 
made up of words. The child encircles another word on his 
paper which begins with the same sound as the word pronounced 
by the examiner. The examiner says: ''Hark the word that 
begins like light. 11 The child must decide what the first 
sound of 1J:_ght is and then choose from among the follovfing 11 
three words: locust, federal, hydrant. 
SAMPLE OF DIRECTIONS FOR TEST OF AUDITORY DISCR~MINATION 
Final Sounds 
II Today we are going to play another game with some 
letters and words. We are going to see how well each of you 
can hear sounds at the end of words and then find the letters 
that make the sounds. 
(\lfrite 12 d g on the blackboard.) 
Look at the four letters on the blackboard. Which 
letter has the same sound as the last letter in the word frog? 
,, 
1 (Have one child go to the board and draw a circle around the 
correct letter.) 
I 
II 
Put your marker under ~ 1 on your paper. Draw a 
circle around the letter in row 1 which has the same sound as 
the last letter in the word roof~ 
SAMPLE OF TEST ITEMS 
1. w t f h 13. wizard kingdom garden 
2. k g h f 22. promise progress protect 
The auditory discrimination test on final sounds is 
administered in the same manner as the first auditory dis-
' crimination test. However, in this test the child is asked 
in each item to mark the ending sound. Items 1 through - 11 
consist of letters while items 14 through 25 consist of words. 
The last five items are the most difficult ones of the com-
plate auditory discrimination test. The child is required to 
note the initial and final sound of a word. In item 22 the 
examiner says: "Mark the word that begins and ends like the 
word project." The child chooses from among the following 
r three words: promise, progress, protect. Due to the com-
. .I 
plexity of the two auditory tests, it seemed advisable to give , 
each page at a different time which extended the examining 
period but lessened the chances for fatigue and carelessness 
in following directions. 
Visual Discrimination Teat 
The test of visual discrimination is a revision of the 
test constructed by nurre11. 1 It measures the child's ability 
II 
to see likenesses and differences in letters, word elements 
and words when they are presented on flash cards. In this 
test the child finds on his test paper the letter, word 
elements or words like the ones shown to him on the flash 
I 
II 
,, cards. He draws a circle around the correct word on his 
II 
1Donald D. Durrell, Test Used by Allan Acomb in "A 
Study of the Psychological Factors in Reading and Spelling." 
Unpublished Master'B Thesis. Boston, Massachusetts: Boston 
University, 1936. 
I 
I 
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paper. This test is composed of thirty-three items of in-
1 creasing difficulty. Each word or letter is printed on a card 11 
of manila tag board, twelve inches long and two inches ~tlide. 
The letters are approximately two inches tall so that every 
child can clearly see them. The letters and words on the 
test sheets were manuscribed by the writer and a mimeographed 
copy was given to each child. 
Below are the sample of the directions and sample 
items from the visual discrimination test. The visual dis-
crimination test may be found in the Appendix. 
SA~~LE OF DIRECTIONS FOR VISUAL DISCRIMINATION TEST 
Today we are going to play a game with 
1 will hold up a card and you will find the same 
on your papers and draw a circle around them. 
first one together. 
our eyes. I 
letters or vlOrd s 
vle will do the 
(Hold up the flashcard, f., for three seconds and direct the 
children to draw a ring around the letter, f, in row 1. 
Check papers to see that all have understood the directions.) 
Are you ready for the next card? 
, (Then hold up the second card. Direct the children to look at 
I the flash card until you turn the card down. Do not show the 
card a second time.) 
SAMPLE OF TEST ITEMS 
1 1. Y b d g f 13. quite quick quack quiet quit 
1 4. ro on imp in nip 23. eight sought rough ought aught 
,, 
il 
• 
II 
In i tern one the examiner exposes the card vli th .f. on 
it, for three seconds. The words increase with difficulty as 
the test progresses. The length of time to expose each card 
1, is increased with the difficulty of' the i tern. Tov1ard the end II 
of the test, the examiner is permitted to show each card as 
long as seven seconds. In item 13 the child must identify 
the word quiet f'rom the following five words: guite, quick, 
quack, quiet and quit. 
The validity of . this test depends upon the examiner's 
administration of the test. It is necessary to stand in the 
classroom at an angle where each child can clearly see the 
flashcards. It is important that t he examiner adhere to time 
' limits. 
,, 
Visual Memo£I_Test 
I' A brief' test consisting of' twenty items was given for 
the purpose of' checking the ability of' identif'ying likenesses 
, and differences in words. This test is similar to the visual 
discrimination test exqept for the number of items and the 
length of time limits. \'lords are manuscribed on flash cards 
made of white oak tag, three inches wide and twelve inches 
long. Each card is exposed until the majority of children 
could identify it. The same letter or word is encircled on 
their paper. Following are some sample directions and items 
, from the visual memory test. 
il 
II 
•I 
SAMPLE DIRECTIONS FOR VISUAL MEMORY TEST 
Today we are going to play another game with our eyes. 
I will hold up a card and you will find the same letters or 
words on your paper and draw a circle around them. i•le vrill 
do the first one together. 
(Hold up the flashcard, g, and direct the children to draw a 
_ring around the letter, g, in row 1 on their papers. Check 
papers to see that all have understood the directions.) 
Are you ready for the next card? 
(Then hold up the second card and direct the children to look 
at the flashcard. Allow them as much time as they need to 
look at the flashcard. There is no definite time limit. 
Hov;ever, it is advisable to expose the card until the major-
ity of children have seen it.) 
SAMPLE OF TEST ITEMS 
------------------------------------------------------------------------------------
1. b p q d h 14. garret garment garland garnish 
.garrison 
1 3. was saw not no on 20. though taught thought tough through 
I' 
In item 1 the examiner shows the letter g and the 
child is to mark the letter g on his paper. He has five 
letters to choose from on his paper. Items 3 through 20 con-
sist of words of increasing difficulty, as can be noted in 
item 20. The child is asked to mark the word tough, which he 
chooses from the following five words: though, taught, thought, 
tougg and through. Due to the fact that most of the children I 
1 had no errors, the test had little value for analytical and 
diagnostic purposes. 
Reading--Classification Test of Vocabulary 
This test was given for the purpose of measuring read-
' ing ability and word recognition. It was adapted from 
Harrington•s1 thesis and is based on Dolch's list of a "First 
Thousand Words for Children's Reading". It consists of 
twenty-two items with five words in each item. The vlOrds are 
manuscribed in a row with five words in each row. The test is 
1 administered by the examiner's reading a direction such as the 
following: "Draw a circle around the names of things people 
eat. 11 Following is a sample of the directions and the items 
1 of the Group Classification Test of Vocabulary. A copy of 
I 
the test may be found in the Appendix. 
DIRECTIONS FOR GROUP CLASSIFICATION TEST OF VOCABULARY 
We want to know how well you can read words. 
Olri te the follmving words on the blackboard: J215, ..£QY!., dog, 
~ and cat.) 
Look at the five words on the blackboard. 
find all the words that are names of animals? 
Nho can 
I 1 (Have one child go to the blackboard and draw circles around 
the words that are names of animals.) 
h 
Do "'re draw circles around all of the words? NO. 
Sometimes we may find two words and sometimes we may find 
five words. Be sure to read each word carefully. Listen to 
my directions and draw circles around just what I tell you. 
We will do ROi'f I on your paper together. 
1sister Mary Jane Harrington, 11 The Relationship of 
Certain \iord Analysis .Abilities to the . Reading Achievement of 
Second Grade Children. tt Unpublished Doctor's Thesis. Boston, 
Massachusetts: Boston University, 1953, pp. 147-148. 
I' Row 2 
Row 3 
Put your marker under row 1 on your papers. Draw a 
circle around the words that are names of things that ,, 
children like for pets. 
Draw circles around names of things that fly. 
Dra-vr circles around the names of things people eat. 
Draw circles around the names of things that you would 
see at a circus. 
GROUP CL~SSIFICATION TEST OF VOCABULARY 
1. dog rabbit street school kitten 
2. turtle crow airplane box bird robin 
3. bread meat chocolate sky apples cake 
4. clowns street tricks boats animals 
Sight Vocabularr_Tes~ 
This test was constructed by the writer to measure 
word recogni tj.on on a first and second grade level. Sixty-one 
II 
grade basal words are tested and sixty-five words from the 
second grade vocabulary were tested. It is a multiple choice 
test consisting of 126 items. Each item contains three words 
1 from which one word. is underlined. The examiner pronounces 
one of the words and asks the children to underline the same 
word. on their papers. Below is a sample of the directions 
for administering the Sight Vocabulary Test. A copy of the 
' test may be found in the Appendix. 
1 . f--r( 
'- ~· . 
SAJ.fPLE OF DIRECTIONS FOR SIGHT VOCABULARY TEST 
Today we are going to see how many words you know. 
1 (Write the following three words underneath each other on the 
_blackboard.) 
not 
on 
no 
Look at the three words on the blackboard. ~vho can 
find the word nQ? 
(Have one child go to the board and draw a circle around the 
r _correct word.) 
Nm1 look at the first box of three \'lords on your 
' paper. I am going to say one of the words you see in the box 
'
1 
and you are to draw a circle around it. Listen very carefully 
1 while I say the word. Are you ready for the first word? Put 
',I 
!I 
I 
I, 
a circle around the word and. 
(Check papers to see that all have understood the directions. 
Direct children to work from left to right on their papers 
and not up and down.) 
after 
and 
at 
SAMPLE OF FIRST GRADE TEST ITEMS 
want 
went 
water 
~ 
cane 
come 
across 
cross 
about 
The test which measured second grade vocabulary is 
administered in the same way as the test on first grade words. 
However, the words were manuscribed across the page instead 
of underneath each other. The child is asked to put a circle 
around the word pronounced by the examiner. 
SAF~LE OF SECOND GRADE TEST ITEMS 
1. lion wolf elephant 
2. parade pleasant porridge 
3:1 
I' 
3· bring brought brother 
4. gone gave give 
Description of Instructional Program 
After the tests had been given and analyzed, the 
writer determined those reading abilities which needed further 
practice. An instructional program was then organized on the 
basis of the outcomes of the tests. The following three 
11 skills were selected to be strengthened by games, devices 
1 and exercises. 
II 1. Auditory discrimination 
2. Visual discrimination 
I 3. Word recognition 
I Fifteen remedial measures for each above skill were 
1 suggested by the writer to be used as one means of improving 
I' the quality of reading. Some exercises could be directly 
, used by the teacher such as those suggested for the auditory 
I 
11 and visual discrimination skills, while other exercises could 
1 be played and used by the children. 
Description of Exercises 
Auditory discrimination. Fifteen exercises were 
written by the writer to teach the vowel sounds. Each exer- 11 
cise would be taught in a single lesson and v,rould take approx-
1 1ma tely fifteen minutes. itlords familiar to the second grade 
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child v.rere chosen as sample words. These exercises could be 
administered to the whole class as well as to those in need 
I, of special guidance. Similar exercises could be constructed 
for the teaching of consonant sounds and consonant blends. 
1! Word recognition. Countless games and devices are 
suggested by Durre111 and Russe11. 2 Sixteen of these popular 
classroom activities have been selected by the writer as 
possible procedures in encouraging quick word recognition. 
For rapid grovlth in word recognition, a variety of games and 
I devices should be used daily. Frequent changes of reading 
1 games and devices results in reading pleasure and continual 
interest. 
.. 
Visual discrimination. Since this is a skill pri-
marily taught through meaningful seat work material, fifteen 
exercises on a second grade reading level have been selected 
to provide additional instruction in visual discrimination. 
Similar exercises consisting of more difficult words could be 
f easily devised to provide for further instruction. This sk ill 
I 
should be taught in con j unction with auditory discrimination. 
1nonald D. Durrell, Improvement of Basic Reading 
Abilities, New York: vvorld book Company, 1940. 
2navid G. Russell and Etta E. Karp, Reading Aids 
Through the Grades, Bureau of Publications, Teacher's College, 
Columbia University, 1951. 
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CHAPTER III 
EXERCISES TO IMPROVE WORD POWER IN GRADE II 
The purpose of this study was to determine the kinds 
of oral and silent reading errors through the analysis of 
a reading inventory and to set up a series of exercises in 
order to correct the reading errors ~ 
to determine: l 
The tests were analyzed 
1. The type of reading instruction to be emphasized 
during the year. 
2. The varying reading levels most likely to bring 
about success. 
After each inventory test described in chapter two 
was administered, an analysis was made to determine the 
strengths and weaknesses of the class in reading. On the 
basis of the reading analysis, the following exercises, 
devices and games are suggested by the writer as one means 
of strengthening oral and silent reading performance. ~ose 
reading abilities needing fUrther practice w~re: 
1. Auditory discrimination 
2. Visual discrimination 
3. Word recognition 
j 
AUDITORY DISCRIMINATION 
Long Sound of "A" 
,, 
I 
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AUDITORY DISCRIMINATION 
Long Sound of "A" 
"Today we are going to listen to the sound of the 
letter A. 11 
(Put the letter A on the blackboard.) 
"Listen to these words: g~, made, name, make and 
came. 11 
(Put the words on the blackboard and say them and 
underline the letter A.) 
"Can you hear the A in the ''lords? We say that the A 
ll is long because it says its own name. Listen and say these 
words after me. They all have the long sound of A in them. 
II 
II 
,, 
jl 
I' 
II 
II 
I 
il 
taste name take save 
game train maybe today 
pay wake cage face 
cake skate lazy table 
potato Jane gate maple 
rake baby paper take 
"Nmv I' 11 say some sentences. One word will be miss-
ing in each sentence. The missing word will have the long 
sound of A 1n it. Remember that the long sound of A says its 
own name as in the word g~. 11 
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II 
1. Vfha t is your ? 
------
2. Maple sugar comes from a tree. 
' 3. There were four candles on the birthday 
I 
I 
II 
I like to on the ice in winter. 
You should always wash your and 
hands. 
I my brealcfast before I came to 
school this morning. : 
7. Do you like to play at recess? 
8. \l{e are going to have dinner. Please set 
the 
-----· 
We learn to write stories on 
We money in the bank. 
(name) 
(maple) 
(cake) 
(skate) 
(face) 
(ate) 
(games) 
(table) 
(paper) 
(save) 
11 Now I'm going to see how many know the long sound of 
when they hear a 1.vord in a sentence. I will read a sentence 
to you. Whenever you hear A saying its own name, you may clap 
your hands and say the word. " 
1. 
,, 2. 
I 
II 3 . 
I 4. 
5. 
6. 
I 7 o 
(Be sure to emphasize the long sound of A.) 
The table is set for lunch. 
When you buy a ticket ~ at the window. 
Jane is a pretty ~· 
Did you wash your face and hands? 
We have a new £aby at our house. 
Billy ~ to school early. 
Mother just baked a pie. 
37 
~ 
~ 8. Today we will go to the zoo. 
9. Do you like to go skating in the winter? 
10. 
~ 
James ate ~ piece of cake. 
l 
I ~ I 
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II 
II AUDITORY DISCRIMINATION 
Short Sound of "A" 
"Today we are going to listen to the letter A. again 
but this time it has a different sound. Listen to these 
words: .£~~!}., plant, at, and as. 11 
(Write the words on the blackboard as you say them and I 
underline the letter A.) 
"The A in these words does not say its own name. It 
is called the short sound of A. Now listen and say these 
words after me. Remember A will not say its own name." 
(Dictate these words): 
hat calf walk gallop has 
cat back had bang as 
man hand happen tap tall 
after have Jack can matter 
candy fast trap rang and 
"Here are some sentences with a word missing. Which 
sound will we want to hear in the missing word? Yes, it is 
the short sound of the letter A. 
1. We __ a song this morning. (sang) 
2. In the winter we should wear a • (hat) 
3· Jack Jill went up the hill. (and) 
4. our likes to chase birds. (cat) 
5. A has four wheels. (wagon) 
40 
I 
II 
ll 6. A carpenter uses a {hammer) 
I 
'I 7· We have many on the farm. (animals) 
!I 
8. A dog is happy when he his tail. (wags) 
9. 'vlfe are not when we are happy. (sad) 
1lo. A cov1 is a when it is small. (calf) 
11Now let's play a game with the short sound of the 
letter A. I will say some words and whenever you hear a word 
with the short sound of A you must raise your hand quickly and 
say the word. The first one who raises his hand will get a 
point. Are you ready? 
I 1. 
2. 
3· 
;I 4. 
I' 5. 
I 6 • 
II 
7· 
8. 
I 
I 9. 
'1 o. 
l 
I 
I 
!I 
(Dictate the following words): 
family sister train plant 
house can gas full 
letter Ann more game 
ready am cat telephone 
Uncle crow sat sags 
hammer past Bobby brought 
jolly drops at bad 
candy bell I'll hat 
ready coat basket bank 
. by am cat telephone 
-- -~-----
.AUDITORY DISCRIMINATION 
Long Sound of "E II 
II 
I 
II 
I 
I 
II 
il 
II 
AUDITORY DISCRIMINATION 
Long Sound of "E" 
"Today we are going to listen to the letter E." 
(Write the following sentence on the blackboard: We 
saw a green tree.) 
"itlill someone read this sentence? What is the first 
1 word in this sentence?" 
I I (We) 
II nThis word ends with the letter E. Can you hear the 
sound of that letter in the last two words in this same sen-
tence?" 
(Yes) 
"Will someone tell me the two words with the letter 
E in them? 11 
(green tree) 
"The two E' s in these vlOrds have the same sound as in 
If the word we. The E in the words ~~' green and tree says its 
I 
I 
~ 
I 
I 
,, 
own name and is called the long sound of E. Here are some 
other vwrds in vlhich we hear the long sound of E. Listen and 
say them after me. 
(Dictate the following words): 
please maybe seed 
street bee keep 
sleepy 
eating 
43 
II 
II 
easy see before detour 
need week eat cream 
"Now I have some questions for you. See if you can 
answer them correctly. Remember your answer must have the 
long sound of E." Il l. What is another word for plenty? 
What do you do at least three times a day? II 2. 
'I 3. What is the color of the grass? 
11 4. What is a polite word? 
I 5. What do you stand on? 
! 6. What do we plant in the garden in the spring? 
(enough) 
(eat) 
(green) 
(please) 
(feet) 
(seeds) 
(peep) 
(sleep) 
(tree) 
(geese) 
1
, 7. \vhat does the chicken say? 
118. What do we do at night? 
I 9. What has branches and roots? 
I 11 0. \'{hat do we call more than one goose? 
., 11 Now I will say some words with the sound of E in 
II them. If you hear the long sound of E you may clap your 
I 
II 
I 
I 
hands. Be sure that the E says its own name. 
(Dictate.) 
bee Betty steep enough 
wet peep seeds maybe 
deep young rose please 
let tell eat Halloween 
(The following can be a written exercise. Ask the 
children to copy the following words and put the letter E in 
the blank spaces. Also if the E has a long sound put a line 
I 
l __ 44 
II 
II 
45 
under the letter.) 
m b Whil 
- -
-
sm11 at s ds 
-
--
str t d 
- _p skat 
-
-
sh t 11 Hallow n 
-
-
le mayb_ ros 
--
--
m1ddl pl_as_ w t 
-
-
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.AUDITORY DISCRIMINATION 
Short Sound of 11E11 
11\-Te are now acquainted with the long sound of the let-
ter E. Remember it says its own name. Today we are going to 
hear just the opposite sound. What do you suppose this sound 
is called? Yes, it is the short sound of the letter E. Lis-
ten to these words as I write them on the blackboard: wet, let, 
.5et. 11 
(Underline the letter E.) 
"When the E sounds as it does in these words it has 
the short sound and it does not say its own name. Here are 
some other words with the short sound of E. Listen to the 
words and say them carefully after me. 
(Dictate the following words): 
getting 
next 
helped 
forget 
next 
Betty 
rest 
met 
wet 
let 
"Here are some sentences that have a missing word. 
See if you can think of a word with the short sound of E to 
finish each sentence." 
1. The little girl did not hurt herself when she 
down. 
2. A bird's home is called his 
(fell) 
(nest) 
47 
3· 
4. 
s. 
6. 
7. 
8. 
9. 
lN'hen it snows we like to slide on our 
This is the grade. 
Sometimes there is a around a yard. 
Kittens and puppies are sometimes called 
An umbrella keeps us from getting 
---
We get from hens. 
You should always try to do your 
(sleds) 
(second) 
(fence) 
(pets) 
(wet) 
(eggs) 
work. 
10. A rings at the close of school. 
(best) 
(bell) 
"Now I will say some words and if you hear the short 
sound of the letter E you may clap your hands." 
(Dictate.) 
get 
girl 
detour 
wet 
hen 
left 
nest 
enough 
getting 
aunt 
she 
pets 
boy 
forget 
street 
"I have on the blackboard a list of words that have 
the sound of E in them. Some of them have the long sound and 
some of them have the short sound of E. Put all the words 
with the long sound of E on the other side of your paper. 
(This is a written assignment.) 
help enough tree 
get Betty let 
nest easy me 
keep detour second 
forget rest cream 
48 
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next wet eating 
need sled fence 
fell before pet 
well please green 
50 
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AUDITORY DISCRIMINATION 
Long Sound of "I" 
11 Today we are going to listen to the letter I. Listen 
to these words: kind, sign, high, hide." 
(Put words on the board as you say them. Underline 
the letter I.) 
"When we hear I as it sounds in these words we say 
that the I has a long sound. The I says its o~m name. Lis-
ten and say these words after me. The I in each word says 
its own name. 11 
(Dictate the following words): 
like ride five white find 
tried slide fine mice pie 
sign behind fire side pipe 
nine lion time knife surprise 
line high kite iron tiger 
11What sound do you hear? Yes, it is t-he long sound 
of I. Here are some sentences that have a word missing. What 
' 
sound do you think we are looking for? Yes, it is the long 
sound of I. Listen carefully. II 
1. We go to sleep when we are (tired) 
2. Five and are ten. (five) 
3· A will burn. (fire) 
4. A 
jungle. 
likes to roar and lives in the 
(lion) 
5. In February we send 
6~ I like to go for a 
to our friends. (valentines) 
in the car. (ride) 
7. In the second grade we should write on the 
8. I like to eat apple for dessert. 
9. The color of milk is 
10. We tell by the clock. 
(line) 
(pie) 
(white) 
(time) 
"Let's see how many \vords you can remember that have 
the long sound of I. I will write a word on the board and 
you may copy it on your paper. Underline the long I. 
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AUDITORY DISCRIMINATION 
Short Sound of ''I" 
11i'le now know the long sound of I. Remember that the 
long I says its own name as in these words: ~nife, liQQ, 
~lide, fire. Today we are going to listen to some words that 
have a different sound of I in them. 
(Dictate if, trick, did, and hill.) 
11 The I in these words does not say its own name. 'tle 
call it the short sound of I. Now listen carefully to these 
word.s. They all have the short sound of I. You may say the 
words after me. 
(Dictate.) 
animal give 
wish if 
visit did 
dig milk 
city brick 
sit fill 
"What sound does I have 
the short sound of I. 11 
(Give the sound.) 
silly hill 
which swish 
chicken Tim 
ring pin 
fish him 
trick it 
in those words? Yes, it is 
11 Here are some sentences with a word missing. What 
sound do you think we will want in the missing word? Yes, we 
want to hear the short sound of I." 
54 
1. There are many large buildings in the . (city) 
2. My favorite story is the 11 Three Little _____ ".(Pigs) 
3. Jack and went up the hill. 
4. Cats, dogs and horses are 
5. The big bad wolf could not blow the 
house in. 
6. Cows give us 
7. At first all hens are little 
---· 
8. I like to ___ _ in the sand for clams. 
9. A nickname for William is 
10. We have many in our school. 
"Now let 1 s play a game with the short sound 
(Jill) 
(animals) 
(brick) 
(milk) 
(chickens) 
(dig) 
(Billy) 
(children) 
of I. 
I'll say some words and every time you hear the short sound 
I, you must clap your hands. Are you ready? 11 
sniff time into knife 
so wake pig Zeke 
part wiggle out which 
drum glad kitten got 
fish cow fall Joe 
morning Jim red it 
farm sit fast milk 
had think in jolly 
if jump this Mr. 
you wolf sister big 
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AUDITORY DISCRIMINATION 
Long Sound of "o" 
"Today we are going to talk about the letter o. I am 
going to say some sentences. Listen carefully and see if you 
can tell me \'lhich letter you hear most often. 11 
(Dictate the following sentences, emphasizing the 
letter o.) 
1. We will 8Q horne from the store. 
2. The pokey old QQQl is cold. 
3· Are you going to the store? 
• 
"What vowel did you hear many times?" 
( tt 011) 
"Yes, it was the 0, saying its own name. What do we 
call a vowel when it says its own name?" 
(Long) 
"Now listen to some words with the long sound of o. 
Listen to g.Q., joke, hole and ago." 
(Write the words on the blackboard as you say them 
and underline the letter o.) 
"Here are some other words for you to say after me. 
, Make us hear the 0 part." 
(Dictate the following words): 
hello 
pony 
told 
both 
almost 
those 
roll 
told 
5? 
hope 
so 
go 
coat 
open 
joke 
ago 
story 
"Here are some riddles. See if you can guess the 
answers. 11 
, 1. The weather gets this way in the winter. It is 
the opposite of warm. (cold) 
1 2. We say this word when we meet people. It is 
I 
usually the first word we say when we answer 
the telephone. 
3. You sail it on the water. You can sail to 
many lands across the sea in one. 
4. It's a part of your face between your eyes and 
(hello) 
(boat) 
above your mouth. (nose) 
5. You can read this to me. You like to have me 
read a good one to you. (story) 
·, 6. It is v;here you come from in the morning and 
the place you go back to when school is over. (home) 
7. We do this to the doors and windows. It is 
the opposite of shut. 
8. We can talk to people on this. Most homes 
have them. 
9. You do errands at this place. It is in towns. 
(open) 
(telephone) 
We buy things there. (store) 
10. This is a small horse. Boys and girls love 
to have a ride on him. {pony) 
11Now I'm going to see if you know the letter 0 when 
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you hear it. I'll say three words. One of the words Will 
have the long sound of o. If you recognize it, raise your 
hand. 11 
1. 8.2 really Jim 11. foot angry told 
2. home smile fly 12. alone Sam spring 
3· rub town ~ 13. penny stor~ line 
4. fat Peter so 14. turtle letter store 
5. skate no fast 15. J20ke~ tall us 
6. face bark going 16. old strange sang 
7· roll trap seed 17. fix hello clock 
----
8. sleds buy o12en 18. hope clown use 
9· lunch ago top 19. move pan cold 
10. end those box 20. red roller pot 
II 
I 
I 
I 
I 
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:j 
I 
AUDITORY DISCRIMINATION 
Short Sound of 11 0 11 
"We knmv the short sound of the letters A, E, and I 
and today we are going to listen to the short sound of the 
1 letter o. Listen to these words: p6cket, top, got. Did the 
0 say its own name? 11 
(Write the words on the blackboard as you say them 
and underline the letter o.) 
11 Now I will say some other words with the short sound 
of 0 in them. You may say them after me." 
(Dictate the following words): 
hop jolly dog Spot 
pot sorry mother Molly 
doll robin lot not 
"N ovv you will listen to some stories. See if you can 
tell me the missing word. Remember the missing word must 
have the short sound of the letter o." 
1. The opposite of bottom is (top) 
2. Girls like to play with (dolls) 
3· Uncle Peter was a old man. (jolly) 
4. We can on one foot. (hop) 
il 5. Mother cooks vegetables in a (pot) 
6. .A 
---·-- says "Bow-wow. 
II (dog) 
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I 
I 
I 
!I 
a.o. 
I 
I 
The opposite of hard if 
A red light tells cars to 
You put your handkerchief in your 
Do not dishes on the floor. 
11 Let' s see if you lmow the short sound of o. 
(soft) 
(stop) 
(pocket) 
(drop) 
Here is 
I a written exercise. Copy these words. Put the letter 0 in 
the blank spaces. Then decide if the 0 has a long or short 
sound. If the letter 0 has a short sound put a red line under 
il it." 
I 
I 
I 
I 
II 
n t 
h_p 
M __ lly 
d 11 
-
b X 
r bin 
-
p __ cket 
T m 
st_p tr t 
g_ t s ft 
--
dr_ps m__p 
j_lly d _g 
B_bby h t 
t_p f X 
Sp_ t p_ t 
m_p p_ cket 
II 
I 
I 
I 
I 
:I 
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AUDITORY DISCRIMINATION 
Long and Short Sounds of "Y11 
"Today we are going to lis ten to the letter Y." 
(Put the letter Yon the blackboard.) 
11 It sounds like another letter you already know. Lis-
ten to these words: .Qx., fly and !Bl· 11 
(Write the words on the board as you say them.) 
11 Yes, Y sounds like long I." 
(Dictate the following words): 
cry good-by why try buy 
"What letter does Y sound like? Yes, it is the long 
sound of I." 
"Here are some sen tences. A \'ford \'fi th Y like long I 
will finish each sentence. 
Sometimes you hear the baby (cry) 
You said to Mother when you left for 
school this morning. 
II 3. Did you walk a store today? 
(good-by) 
(by) 
I 4. Mother asked 11 
wet?" 
s. You can 
6. v{e like people 
il 
II 
7· Boys like to 
8. Red Riding Hood [I 
I 
did you get your feet 
ice cream at the drug store. 
who hard in school. 
kites and planes. 
said 11 what large 
(why) 
(buy) 
(try) 
t f ly) 
II 
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I' 
,r 
II eyes you have, Grandma." (:My) 
II "Y has a short sound. Listen to these words as I 
.! write 
lj 
them on the blackboard. See if you can underline the 
1 
short sound of Y." 
(Dictate the following words): 
every family pokey pony story Sally 
"Now listen and say these i-Wrds with Y like the short 
sound of I." 
angry grocery Johnny Nancy 
candy any baby really 
Patty family party city 
"Now we'll have some riddles. See if 
the right \vord. 'v'/ha t sound do you think your 
have? Yes , it is the short sound of y,u 
It's where the smoke comes up. 
It's how you feel when you want something 
to eat. 
3. It's what you do when you are late. 
4. It's what father, mother and children 
5. 
6. 
7· 
are called. 
It's what bees make. 
It's a name for a baby dog. 
I s. 
It's how you feel when you are tired. 
It's what you like your teacher to read 
I 
rl
9
• 
il 
to you. 
It's what you have sometimes on your 
birthday. 
II 
'I 
you can guess 
word should 
(chimney) 
(hungry) 
(hurry) 
(family) 
(honey) 
(puppy) 
(sleepy) 
(story) 
(party) 
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I 
I 
~ 
II 
I 
I 
10. It's what you call something that is very 
small or little. (tiny) 
"Now let's play a game with the two sounds of Y. 
We'll put some words on the blackboard. See if you can find 
the Y in the word. Tell us whether it is a long or short Y. 
If you can, erase the word and call on someone to come and 
have a turn. 
( \'lri te the following words on the blackboard. ) 
cry 
story 
party 
good by 
fly 
sleepy 
tiny 
try 
my 
honey 
by 
buy 
I 
I 
II 
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I 
I 
I 
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II 
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'I AUDITORY DISCRIMINATION 
Long and Short Sounds of "U" 
"Today we are going to listen to the letter u." 
(Write the letter U on the blackboard.) 
"Listen carefully to U as it says its own name in the 
words~' beauty, music and beautiful." 
(Write the words on the blackboard as you say them 
and underline the letter u.) 
"The letter U in these words sounds just like the 
word rou and it is called the long sound of u. Now we will 
listen to another sound of u. The new sound is just the 
opposite of the long sound we just heard. It is the short 
sound. Listen to these words: :s:Q, grun1, rub, shut and ~b." 
(Write the words on the blackboard as you say them 
and underline the letter u.) 
"Here are some other words with the same short sound. 
Listen carefully and say the words after me." 
(Dictate the following words): 
summer until under puppy 
bump upside ugly umbrella 
"Now I'll say some sentences for you. Please tell me 
the sound of U that you hear. Just say long U or shor_1 U. 11 
Pretty flowers are beautiful. 
68 
I· I 
2. A Q£22~ is a little dog. 
3· An umbrella keeps us dry. 
4. Father cut the grass. 
1 5. We go to the beach in summer. 
' 6. The car went over a bum'Q in the road. 
7. When we ~b things they become clean. 
8. \lie use a toothbrush to clean our teeth. 
"Now '\'le 1 11 play a game with long and. short U words. 
I I'm going to say some words with u in them. Every time you 
I hear a word with a long or short u you may clap your hands. 
grunt off bumpety summer 
brush umbrella letter ~ 
today Q"ill2Ql ten butter 
telephone cup cut table 
us dress potatoes rub 
~ ear crack beauty 
shut use beauty cute 
scare §.ill!! bear my 
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AUDITORY DISCRIMINATION 
Hard and Soft Sounds of C 
"Today we are going to listen to the letter C. 11 
(Put the letter Con the board.) 
"When you hear C in the words .£§:£, ~' candy, across, 
because, \ve say C has a hard sound. 
I (Write the words on the blackboard and have a child 
11 underline the c.) 
"Does this letter make you think of any other letter? I 
Yes, K sounds like hard c. 
"Here are some other words with the same hard sound in 
, them. Listen carefully and say them after me." 
call color cover catch 
cookies carry coat pictures 
cabbage caw became cool 
magic cut cakes come 
care cold count pick 
"Let's see if you have sharp ears! Here are some 
stories with a missing w-ord. Which sound will we want in 
missing \'lord? Yes, it is the hard sound of 
1. Scissors can paper. 
2. To pull a rabbit out of a hat is 
3· Y.Te wear a and hat. 
c. II 
(cut) 
(magic) 
(coat) 
the 
7:1 
4. Take good of your clothes. 
Rabbits like to eat 
The opposite of hot is 
Hother is baking a 
Can you to ten? 
II 9 • A crow says " 
--------' --------· 
(care) 
{cabbage) 
(cold) 
(cake) 
(count) 
(Cavr, caw) 
"Now listen to C again in these words: city, ~, 
face and nice." 
(Write these words on the blackboard and underline the 
I II c.) 
"This sound is just the opposite of the hard sound of j1 
c. What do you think \ve will call it? Yes, it is the soft 
11 sound of C. 
'I Listen to some \vords with this soft sound of C. 
What other letter sounds like it? Yes, it is S. 
Be sure to 
,, 
I 
me. 11 say the word after 
fence ice face voice 
dancing place excited Nancy 
since place once dances 
72 
73 
AUDITORY DISCRIMINATIONS 
ttTh 11 as a Beginning and Final Blend 
AUDITORY DISCRIMINATIONS 
11Th 11 as a Beginning and Final Blend 
11 Today we are goin@ to listen to words that beg in like 
the words then, thank and they. 11 
(Write these words on the blackboard as you say them.) 
"What sound do these three words begin? Yes, that 
is correct, it is th. 
11 Here are some other words beg inning with th. Listen 
very carefully and say them after me. 11 
(Dictate these words.) 
there thought than the 
this their third those 
that think them thing 
"Here are some sentences Vfith a missing v10rd .. See 
if you can find a word beginning with th for each sentence. II 
1. I washed my face and I brushed 
my teeth. (then) 
2. A cmv is larger a calf. (than) 
----
3· Next year you vrill be in the grade. (third) 
4. is a lovely day. (This) 
s. almost missed the train. (The y ) 
6. are seven days in a week. (There) 
----
7- It is polite to say you. (thank) 
8. Is your little sister? (that) 
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11Now we are going to listen to the th sound at the 
en d of 11 ords 1 i k e in the 11ords both, eartg and with. 11 · · 
(Put these words on the board as you say them.) 
"Who can find the part that says th? Yes, that's 
right, it comes at the end of the word instead of at the be-
ginning . Now listen and say these words after me. 11 
both with south 
earth teeth mouth 
"Show me what the th says. 
''We are going to play a fun game. Let's make believe 
that the balloon man has come to town. He has some special 
balloons to sell. You may buy one if you can g ive a word 
that either begins or ends with the th sound. You will see 
that some balloons beg in with th while others end with th. If 
you can think of a word that beg i n s with the th sound you may 
buy one of these. If you v1ould like one that ends in th g ive 
me a word that ends in th. You may come to the board and erase 
the balloon you buy." 
(Put eig ht or ten balloons on the blackboard.) 
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AUDITORY DISCRHUNATION 
"Ch" as a Beginning and Final Blend 
11 Today we are going to listen for words that beg in 
like ~hair, chimney and chickens." 
(Write the words on the blackboard as you say them. 
Be sure to underline the initial blend.) 
"The first two letters say ch." 
(Give the sound distinctly.) 
"Nm'l listen to some other words which begin the same 
l'iay. Listen carefully and say each word after me. 11 
(Dictate the following words.) 
churn 
chairs 
chatter 
child 
change 
chin 
chimney 
check 
"Here are some sentences with one missing word in each 
one. A 1-rord beg inning with ch will finish each sentence." 
1. Little pig said to the \'lolf, 11 Not by the hair 
of my "Chinny, chin, II 
2. Little people such as you are called 
3. Vlhen we buy something in the store the 
money we g et back is called 
4. At first hens are little 
5. You are sitting on a 
6. Smoke goes up a ______ __ 
(chin) 
(children) 
(chang e) 
(chickens) 
(chair) 
(chimney) 
7? 
7. Butter is made in a 
8. This part of my face is called my 
(chu r n) 
(chin) 
11 So fa r we have been talking about words beg inning 
with ch. Now we shall listen for words that end with ch. 11 
("l'{ri te the words on the blackboard as you say them.) 
catch much church 
each watch which 
"Who can find the ch part and underline the sound? 
"Here are some more words ending with ..£!!· Listen and 
say them after me." 
couch 
branch 
reach 
lunch 
such 
touch 
"\vhat sound did you hear at the end of each word? 
Yes, that was ch. Now let's play a game with ch. I'm going 
to say some words that either begin or end with the ch sound. 
You say the word after me and say begin or end. 11 
chicken chatter which 
each 
branch 
lunch 
chimney 
touch __ 
children 
such 
catch 
chair 
much 
churn 
touch 
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.AUDITORY DISCRIMINATION 
"Sh 11 as a Beginning and Final Blend 
"Today we are going to listen for a new sound. What 
do we say if we want you to be very quiet? That is right --
sh. 
(Give the sound again for the children.) 
"Here are some that begin with sh. 11 
(Write the words on the board as you say them.) 
should 
"V{ho would like to ·dra\'1 a circle around the sh part? 
Now listen and say these words after me." 
shout 
shoes 
short 
shorter 
sheep 
shook 
shortest 
shake 
shoe 
"Nm1 let's see if you knovr the sh sound. Here are 
some questions that can be answered with a word beginning with 
the sh sound. See if you can answer these questions cor-
rectly." 
1. illha t do we wear on our feet? (shoes) 
2. What do we do when we yell or talk very loud? (shout) 
3· What do v1e use when we dig a hole? (shovel) 
4. What animal do we get wool from? (sheep) 
s. What is the opposite of open? (shut) 
80 
6. What is the opposite of tall? (short) 
7. What is another word for movie? (show) 
8. What do you do to see if there is any money 
in your bank? (shake) 
11 \'le know that words can begin with the sh sound but 
did you knovv that some words end vvi th the same sh sound? Now 
listen carefully for ~!! at the end of these words: fish, push 
and snlash. What sound did you hear? Yes, you are ri ght. 
It says sh. 11 
(Be sure that you have written the words on the 
board. Choose someone to go to the board and put a circle 
, around the s h part. ) 
11 Here are three more words that end with sh -- swish, 
i<Tish and thresh. 
11 Now here is a different kind. of exercise to see if 
you know the sh sound. Here are two circles. One is for 
words that begin with sh and the other circle is for words 
' that end with sh." 
sheep wish 
"I'll say a word. You must come and point to the 
right circle. 11 
(Dictate the following words and write the word under 
the correct circle after the child had pointed to it.) 
8 1_ 
shortest 
fish 
wish 
swish 
wash 
should 
thresh 
shut 
shoes 
shovel 
shorter 
push 
she 
splash 
show 
sheep 
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AUDITORY DISCRIMINATION 
"Wh" as a Beginning Blend 
"We are going to listen for a new sound today. How 
many of you like to whistle? The word whistle begins with 
this new sound. It is wh. Listen to these words: !'!:hat, when 
and ~here." 
(Put these words on the blackboard as you say them.) 
"11"ill someone go to the board and find the part that 
1 says wh. Can you hear the wh sound in these words: which, 
1 white and why?" 
"Now we'll play a game with words beginning with wh. 
Let's pretend that a house is on fire and you are the firemen 
., coming to put out the fire. We'll have a ladder at the side 
of the house. Only words beginning with wh will get us up 
the ladder. Ready? Who would like to try to get to the top?" 
wh 
wh 
wh 
wh 
wh 
wh 
wh 
wh 
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VISUAL DISCRIMINATION 
VISUAL DISCRIMINATION 
Directions: (Put the following words on the black-
board.) 
fly go 
run you 
sing now 
"Vlhat is the last letter in the first word on the 
blackboard? That is right, it is 11y 11 • Noi'T find a word in 
the next column that also begins with the letter "y"." 
(Have a child go to the board and draw a line from the 
word fly to the word you.) 
"Nm'i do the same with the words on your paper. Remem-
ber each .. group will have a line from the first word in the 
first column to a word in the second column." 
can when tough guess 
coat nice train here 
cow that thing now 
back day over round 
bird yes of time 
boy know out fire 
eggs good did need 
eye eat do dress 
egg store down off 
fall more will street 
father last was night 
f'rom right when last 
please you right nest 
plant every round too 
pretty town rain doll 
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VISUAL DISCRIMINATION 
Directions: "Draw a line under the two words that are the 
same in each line. II 
has has had have hand 
was saw \'iant saw went 
came could come go come 
say said saying says say 
of as at as and 
chose chair chair church chew 
even ear early ever early 
I heard ear hear heard head 
stand stand street stood stairs 
asked asking as ask ask 
, change chair chance change choke 
thought though thoughts though threw 
' tried try trip tried trick 
i 
work walk \'ialked walked talk 
belong behind believe because belong 
burrow brought bring brought bought 
certain curtain camera certain could 
finally finally find final fine 
empty enough enough every though 
heard heart hear heart hearth 
meat mend mind mine mend 
quiet quiet quit quite quick 
!. 
I 
-
VISUAL DISCRIMINATION 
Directions: "Draw a line under all the words in the row that 
·begin with the same two letters as the vlord at 
the top of each row. 11 
flag 
fly 
blow 
flies 
flight 
flew 
plain 
flying 
flower 
flour 
ship 
shoe 
chair 
shirt 
should 
sleep 
sheep 
shine 
shop 
shot 
star 
straight 
strange 
street 
sudden 
strong 
store 
stranger 
stomach 
shawl 
brook 
drink 
broken 
branch 
brush 
prince 
bring 
bought 
brought 
burrow 
chair 
chinmey 
street 
chase 
choose 
shoe 
chimes 
church 
child 
children 
climb 
claw 
clothes 
clear 
sleep 
coffee 
clover 
colt 
close 
clearing 
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VISUAL DISCRU1INAT ION 
Directions: "You will see a letter crossed out in the sample 
word. Cross out the same letter as many times 
as you see it appear regardless of its position 
in the vwrd. " 
· Sample 
wpn sat run open tell soap to 
tr;ly ask why sun rat back bit 
d,!d bet sit ran none fit hit 
sid,t3 hat met way mine hop seat 
PP what run toy bun fun sat 
h;ive pat as many line talk see 
m,!le like bake kind still met hit 
try party catch my you pay sleepy 
c,Ome rough did not dot house tot 
b,t3d bad led reach read side have 
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VISUAL DISCRIMINATION 
Directions: "Put a line under the parts that are the same 
as the underlined parts in the sample word." 
Sample 
came name come same tame lame mile 
d& sun pay dog stay may sway 
mill tell still rat pill bill back 
peep creep met sleep see jeep eat 
cloc~ talk sock rock mop tock it 
run sun done fun won see pun 
sit met bit gate fit hit keep 
ball sell tall right fall call in 
swing thing king bang wing sing sting 
mat fat hat that mit cat hate 
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VISUAL DISCRIMINATION 
Directions: 11 Cross out all the letters that look like 
.. the first one in the row. 11 
0 m p a e 0 n f 0 a t i b 
i e i 0 c d i h a s i u i 
a d e a 0 u c n a e 0 b v 
u w a e u m 0 u v p s u w 
e a e i k u e w 0 t y e i 
y u v y s t w m n y a b y 
w m n u w y q w X m w m n 
b b d c d b e b f t b d p 
p q p d p b q p q p d b f 
d t z b q d b d c p d b t 
9:1 
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VISUAL DISCRIMINATION 
Directions: "Here is a line of words. All of them are alike 
.. except for one word. Put a line under the 'ivord 
that is not like the others. II 
me have have have have 
away away mother away away 
carne came carne come carne 
1 in on in in in 
then them · them them them 
vvas was was was saw 
want want want went want 
of off of of of 
no no no on no 
from from from farm from 
to too too too too 
there there there three there 
has has had has has 
back back black back back 
use us us us us 
Will will Will Will wall 
if it if if if 
my me me me me 
is as is is is 
one one one once one 
for for for for four 
VISUAL DISCRIMINATION 
Directions: 11 Put a line under the vowel that is placed in 
.. the same spot in the word, as you see in the 
example. 11 
Example 
hut him fun up sun cold use 
in to it hit itch still infant 
and at has apple cat above asked 
sit hit in stick bit it mit 
to do go so Don man to 
not talk mop at pop tot hop 
since top else hide bed ride mine 
has as was way may saw had 
trz my buy cr.y fry shy tie 
on toy over of do off often 
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VISUAL DISCRIMINATION 
Directions: "Here is a line of words. Look at the first 
.. 'fvord. Nmv find another word just like it. 
You will put a line under it. You will do 
the others like the first one. 
mother like mother find away 
play ride away play down 
here this good down here 
said said big have say 
we want we run doll 
to house jump good to 
get get let go going 
father can father mother saw 
came come cook cold came 
saw was see saw way 
will doll wall will ill 
on on no in an 
want went week want where 
they them they this the 
my me may I my 
with jump with house find 
not run he not did 

,, 
,, 
VISUAL DISCRIMINATION 
Directions: "Some of the words in the boxes on your paper 
are alike and some are not alike. Look at 
the first two words in the first box. Are 
they alike or different? That is correct. 
They are alike, so put a circle around them. 
If the words are different leave them alone. 
The first three are done for you. 11 
to -- to wait -- wait 
was -- saw until -- until 
went -- went then -- than 
on -- no himself -- herself 
and -- and quiet -- quiet 
come came beside -- beside 
roof root most must 
turn -- turn last lost 
throught -- through mail -- nail 
weak -- week wheat -- wheat 
enough -- enough thought -- thought 
trick -- tick around -- round 
place place cluck -- clock 
river -- river leave -- leave 
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Directions: 
and 
hand land 
stand band 
VISUAL DISCRIMINATION 
"Look at the word at the top of the first box. 
The last two letters in the word are nd. Look 
at the next word. Does that word end-yike the 
top \'lord? 11 
(Have someone answer it.) 
"Put a circle around that word." 
(Have the children tell you whether it ends 
like the top word.) 
"Now you are ready to look at the rest of the 
.. words. Remember if a word in the box ends like 
the last two letters of the top word you are to 
put a circle around it." 
tin cat 
fin grin fat cap 
ran pen met that 
walk stood bin tan mat pat 
climb sand then tin sat not 
top mill it 
stop hop hill pill flit hit 
pot crop sill stall met sit 
flop hen kill bill knit bat 
mop pop mile fill sat kit 
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VISUAL DISCRIMINATION 
Directions: (Put these words on the blackboard.) 
town 
trick 
mother 
train 
fly 
top 
11 Look at the first three words on the blackboard . 
.. Which word does not begin like the other two 
words? Draw a line through that word. Now 
look at the next three words. What word does 
not belong in that group? DravT a line through 
that word. On your paper you will find groups 
of words like the ones on the board. In each 
group you are to find the one word that does II 
not belong and draw a line through it." 
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VISUAL DISCRIMINATION 
Directions: (Put the following words on the blackboard.) 
mill 
miller 
chair 
child 
call 
stall 
those 
them 
why 
where 
story 
more 
right 
sight 
might 
flight 
stem 
sting 
straw 
still 
"Look at the first four words on the blackboard . 
.. can someone find the part of each word that 
looks just alike?" 
(Have someone go to the board and put a. circle 
around the correct parts.) 
11Now look at the next four .words. Who can r.ut a 
. circle around the parts that are the same? 1 
(Choose a child to put a. circle around the st in 
each word.) 
11Nmv look at the vwrds on your paper. You are 
. to do the same with those words that was done 
on the blackboard. 11 
(Make certain that the directions are understood . 
. Leave the sample words on the blackboard.) 
still sun Sunday 
hill sunny sunshine 
church cake wake 
cheer make take 
wall hand land 
fall sand stand 
they book cook 
the shook took 
who sing thing 
-vrhi te king sting 
floor hat that 
porch bat mat 
VISUAL DISCRIMINATION 
1 Directions: (Put the f ollovling words on the blackboard .) 
come 
crow 
come 
some 
11 Find t wo words that look just alike. 11 
(Have someone pu t a circle around the .. t wo v10rds 
_that look just alike .) 
11 Now look at the i'lord s .on your paper. You a re 
. to put a circle around the two \vords t hat look 
alike. 11 
is in is 
an to us 
is is as 
to in us 
pen boy hen 
fan girl he 
box box her 
pen boy hen 
fall down fell 
barn done fall 
fall dong full 
down done full 
clown horse went 
down house went 
bro,'ln house "'flind 
clown home want 
thing he this 
king her they 
thing here them 
sting her this 
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WORD RECOGNITION 
I 1. Individual Word Books1 
The child lists all vtords which he does not know. He 
then finds pictures to match these words. Magazines and mail 
order catalogues may be used for this exercise. 
2. Picture Dictionaries1 
The child collects pictures of words which he knovts. 
As words are learned by quick-flash devices, they are trans-
ferred to the dictionary. 
3· Football Game1 
Cut a football shape, 6-1/2" by 9-1/2" from brown 
construction paper. Draw lacing and stitching with black 
crayon. Cut a slit in the long side five inches from the 
top. Paste a card, four inches by six inches on the back of 
the football. Fasten down only the ends, leaving the center, 
top and the bottom free. Make word cards. In addition to 
II vlords, phrases and paragraphs from a story may be typed on the 
'I cards. In place of the football any article may be used such 
as eng ines, airplanes or steamers. 
1Donald D. Durrell, Improvement of Basic Reading 
Abilities, New York: World Book Company, 1940, p. 193. 
102 
I 
I 
~ 
4. Mailbox Game1 
Obtain a small box. Paste a piece of colored paper 
over the top and make a slit. Print the phrase "Dead Letter 
Office" on the side of the box. On green construction paper 
draV'T a mailbox six inches by nine inches. Make a slit for 
the letters. Paste a small paper bag on the back. Make a 
post for the box out of strips of cardboard. Paste a support 
on the back of the box to hold it up. 
Put the words to be learned in an envelope. The 
child puts the words on his desk and drops all the words into 
the mail box which he knows. The words he misses go into the 1 
11 Dead Letter Office'' and are returned to him for further 11 
study. Review words should be kept in the "Dead Letter Office," 
away from the other words. 
5. Word Meaning Exercise2 
Paste a picture on a card. Type a short descriptive 
' story beneath it. In an envelope place a three inch by four 
inch card with seven or eight typed written questions based 
:, 
II I· 
II 
on the story. Phrase these questions in such a way that a 
child must know the word meaning to answer them correctly. 
6. Pick a Slip Game3 
Print a word on a slip of paper. Write a number on 
the back of the paper. Place the slips face dovm on the 
1 Ibid., P· 195. 
2 Ibid., P• 190. 
3Boston University Reading Clinic. 
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table. One child picks up a slip and reads the word. He 
keeps it if he can read it correctly. The winner is the one 
who has the highest score by adding up the numbers on all the 
slips which each child has. 
7. Wordo1 
Cut cards, 7-1/2 11 by 6" from manila oak tag. Rule 
each card into five columns, l-1/2 11 wide by 1" long . Print 
in the spaces the words to be learned. Cut out separate 
cards with the same \'lords on them. The words are read by the 
' teacher and the child covers the same words over on the large 
card. To win, five words must be covered horizontally, 
vertically or diagonally. 
1 8. \'lheel of Chance2 
A large cardboard clock face with numbers from one to 
twelve can be used. The same number of \vords or phrases are 
1 
printed on the blackboard. A child is called on; he moves 
I 
1: the hand of the clock with his fingers and calls on another 
II 
child in the group to read the corresponding printed word or 
phrase which is on the board. If the child reads it correctly, 
he may move the hands of the clock and call on another child 
" 
1nonald D. Durrell, Improvement of Basic Reading 
il Abilities, New York: World Book Company, 1940, p. 186. 
1,1 2navid H. Russell and Etta E. Karp, Reading Aids 
Throue h the Grades, Bureau of Publications, Teachers College, 
Columbia University, 1951, p. 27. 
to read a phrase. 
1. for a walk 7- Up and down 
2. in the house 8. a pretty ball 
3. on the pony g. to get out 
4. toy duck 10. to go home 
5. little monkey 11. looked out 
6. played 12. Jack's story 
g. Fishing for Words1 
Word cards are folded and the opened ends are pinned 
; tog ether \vith a large straig ht pin. They are placed in a 
box. The child fishes out a card with a small magnet. If 
he is able to read the word, he may keep it. If he misses 
it, he must put it back in the box. The game is fun if he 
keeps track of the number of words he knows. 
10. \'lord and Picture Hunt2 
The children in the class open their basic reading 
1 Ibid., p. 27. 
2 Ibid., P· 28 • 
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book to a page with a picture on it. A list of words are 
printed on the blackboard. The words are read to the child-
ren by the teacher while the children associate the '\'lords 
with the objects in the picture. This may be either a 
written or an oral reading exercise. For a written exercise, 
a picture from an old book or a magazine may be used. The 
children should print the word under the correct object or 
place a small card with the printed word on it under the 
correct picture. 
11. Authors1 
Cut cards, two inches by three inches, from manila 
oak tag. Print words or phrases to be learned on the top of 
the card. Make four cards alike so that four cards will 
make a book. There are as many books as desired. Three or 
more may play the game, depending on the number of books in 
• t he set. The dealer gives four cards to each player and 
places the cards face down in the center of the table. Each 
player in turn ask s another player for a certain card to com-
plete his book. If he receives the card he may call again. 
He continues to call for cards as long as he receives the 
card in question. \'fhen he fails to receive the card, he 
dravl s from the top of the cards in the center of the table. 
If he draws the card in question, he may continue his turn. 
When a book has been completed, the book is placed on the 
1 Boston University Reading Clinic. 
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1 table in front of him. The winner is the child having the 
most books. 
1 12. Slap Jack1 
Cut cards from manila oak tag, two inches by three 
inches. Frint vvords that cause difficulty. All the cards 
should be different with the exception of four words which 
are alike. These are called the slap ~rds. The cards are 
dealt to the players and are kept face down. Each player 
lays dm·m a card in turn and pronounces the word on the card. 
When the card bearing the slap word is turned up, each 
player tries to be the first one to put his hand over the 
cards and says "Slap Jack"· The cards in the pool are then 
added to his pack. When a player has no cards left, he is 
automatically out of the game. The one who has all the cards 
is the winner. 
13. Fish1 
Cut cards, two inches by three inches, from oak tag. 
Duplicate cards in pairs with one word on each card. Five 
I cards are dealt to each player. The remaining cards are 
placed in the center of the table face dO\'ln. 
14. Card Drawing2 
Print on cards words needing practice. Place the 
1 Boston University Reading Clinic. 
2navid G. Russell and Etta E. Karp, Reading Aids 
Throu~h the Grades, Bureau of Publications, Teachers College, 
Colurn~fa Un1ve·rs1ty, 1951, P• 24. 
cards face down on the table. Children take turns drawing 
cards and reading the words printed on them. If a word is 
missed, the card is put down on the table again. The winner 
is the person with the largest number of cards when all the 
cards on the table are gone. 
15. Erase a Word1 
The children form two teams. The teacher writes on 
the board two lines of words or sentences of equal difficulty·, 
as many words or sentences as there are children. The first 
child on each team says the first word in his column. If he 
is correct, he is allowed to erase the word. This game is 
similar to a relay race. 
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CHAPTER IV 
LIMITATIONS OF THE STUDY 
The "~tlri ter admin istered several informal reading 
tests to t"vrenty -t'\'l'O second graders an.d on the basis of the 
results sugg ested reading exercises, devices a..."ld games 
-vrhich helped to strengthen the follo-vring reading skills: 
1. Auditory discrimination. 
2. Visual discrimination 
3. Word recognition 
These exercises -v1ere used during t he teaching of reading a:!'ld 
it is assumed that the games, devices and exercises help ed 
to gain greater reading proficiency . However, no actual 
evaluation -vms made b y the vrri ter. 'Ilherefore, it is recom-
mended that these suggestions in this service paper be 
evaluated by trying them out on many children . in Grade II. 
jJl9 
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APPENDIX 
DIRECTIONS FOR TEST OF WRITING LETTERS OF THE ALPHABET 
"I am going to say a letter of the alphabet and you 
are to write it on your paper. If I should say a small Q 
you would print a small d on your paper. We will do the 
first one together. Print a capital .£. '' 
(Check each paper to see that all have understood the 
directions.) 
"Are you ready for the second letter?" 
1. 
2. 
3· 
4. 
5. 
6. 
7· 
8. 
9. 
10. 
11. 
12. 
13. 
14. 
15. 
B 
H 
i 
s 
c 
R 
L 
c 
E 
d 
F 
k 
b 
f 
r 
16. 
17. 
18. 
19. 
20. 
21. 
22. 
23. 
24. 
25. 
26. 
27. 
28. 
29. 
30· 
a 
S 
p 
n 
I 
t 
w 
X 
g 
1 
e 
m 
J 
A 
h 
DIRECTIONS FOR TEST OF ABILITY TO NAME LETTERS 
"Today we are going to see how well you know the let-
ters of the alphabet. 11 
(Write the following letters on the blackboard: Q, £, 
g, ]2, e.) 
"Look at the five letters on the blackboard. Who can 
find the letter g and draw a circle around it?" 
(Have one child go to the blackboard and drav/ a circle 
around the correct letter.) 
"Put your marker under row 1 on your paper. Draw a 
circle around the letter that says small _g." 
(Check to see that all have understood the directions.) 
. 
"In row 2 draw a circle around the letter that says 
small r. II 
Row 2 small c Row 18 small x 
Rovl i capital Q Row 12 capital Jl. 
RO!'£ 2 capital !!! Row 20 capital I2 
Rov1 6 small t Row g1, small k 
Row 'L ~11 f. Row 22 ~mall 9: 
Row 8 small j Row g2_ capital h 
Row 2. capital z Row 24 small .9. 
Row 10 small 1 Row g,2 capital w 
Row 11 capital 1 Row 26 small u 
Row 12 small ~ Row gl_ capital r 
Row 13 caEital b R-ow 28 ca32ital a 
Row 14 small 0 Row 29 small m 
-----
Row 30 ca32ital 1 
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DIRECTIONS FOR TEST OF AUDITORY DISCRIMINATION 
(Beginning Sounds) 
"Today we are going to have sonie fun with many letters 
and words. We are going to see how well each of you can hear 
sounds at the beginning of words." 
(Write£, g, f, h on the blackboard.) 
"Look at the four letters on the blackboard. Which 
letter has the same sound as the first letter in the word 
(Have one child go to the board and draw a circle 
around the correct letter.) 
"Put your marker under ~ 1. on your paper. Draw a 
circle around the letter in ~ 1 which has the same sound 
as the first letter in the word cabin." 
(Check papers to see that all have understood the 
directions.) 
"In row g mark the letter that has the same sound as 
the first letter in the word measles." 
Em! 2 Mark the letter which has the same sound as the first letter in the word bull. 
Em! 4 Mark the letter which has the same sound as the first letter in the word rule. 
Row 2. Mark the letter which has the letter in the word water. 
same sound as the first 
B2! 6 Mark the letter which has the same sound as the first letter in the word heap. 
Row I Mark the letter which has the same sound as the first letter in the word favor. 
:11_9 
E2!! §. Mark the letter \'lhich has the same sound as the first 
letter in the word doughnut. 
Row 2. Mark the letter which has the same sound as the first 
letter in the word peak. 
~~ 10 Mark the letter which has the same sound as the first letter in the word sail. 
Row 11 Mark the letter which has the same sound as the first 
letter in the word goat. 
Row 12 Mark the letter which has the same sound as the first 
letter in the word telephone. 
(Write puddle, vegetable, barrel on the blackboard.) 
"Look at the three words on the blackboard. Which 
word has . the same sound at the beginning as the first letter 
(Have one child go to the board and draw a circle 
around the correct word.) 
"Put your marker under £2!. 1Q on your paper. Draw a 
circle around the word in ~ 12 that begins with the same 
sound as the first letter in the word June." 
Row 14 Mark the word that begins like the word maid. 
Row 15 Mark the word that beg ins like the word cotton. 
Row 16 Mark the word that begins like the word high. 
gow 17 Mark the word that begins l ike the word fairy. 
Row 18 Mark the word that begins like the word sister. 
Row 12. Mark the word that begins like the word light. 
Row 20 Mark the word that begins like the word bean. 
_20 
Row 21 
_Bow 22 
RO\'IT S2. 
Rov.r 24 
Mark the word that begins like the w·ord chop. 
Mark the word that begins lik e the word .§!hirt. 
Mark the word that begins like the word ~gumb. 
Mark the word that begins like the word whistle. 
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DIRECTIONS FOR TEST OF AUDITORY DISCRIMINATION 
(Final Sounds) 
"Today v.re are going to play another game 1vi th some 
letters and words. We are going to see how well each of y ou 
can hear sounds at the end of words an d then find the letters 
(Write Q, s, £, g on the blackboard.) 
"Look at the four letters on the blackboard. Which 
letter has the same sound as the last letter in the word 
(Have one child go to the board and draw a circle 
around the correct letter.) 
11 PUt your marker under £..QY!_ 1 on your paper. Draw a 
circle around the letter in rov1 1 which has the same sound 
as t he last letter in the word r:oof. 11 
(Check papers to see that all have understood the 
directions.) 
"In ~ 2 draw a circle around the letter which has 
the same sound as the last letter in the word work." 
.Bow 2 Mark the letter which has the same sound as the last letter in the word bus. 
_Bow 4 Mark the letter which has the same sound as the last 
letter in the wor d heart. 
B2.!f 2 Mark the letter which has the same sound as the last 
letter in the word £rop. 
Row 6 Mark the letter which has the same sound as the last 
letter in the word tag. 
1_24 
2 5 
Bm:! ']_ Mark the letter which has the same sound as the last 
letter in the word ~· 
_B. ow 8 Mark the letter which has the same sound as the last 
letter in the \•lord toad. 
Row 2. Mark the letter which has the same sound as the last letter in the word chain. 
.BQ~ 10 Mark the letter which has the same sound as the last 
letter in the word level. 
Bow 11 Mark the letter which has the same sound as the last 
letter in the word Bob. 
Bow 12 Mark the letter which has the same sound as the last 
letter in the word lock. 
Put your marker under £~ 12 on your paper. Draw a 
circle around the word in ~ 12 that ends like the word 
enthusiasm. 
(Check papers to see that all have understood the 
directions.) 
Row 14 Mark the word that ends like the word medieval. 
B.Q}f 15 Mark the word that ends like the word slogan. 
Row 16 Mark the word that ends like the word plant. 
' 
Row 17 Mark the word that ends like the word suspend. 
Row 18 Mark the word that ends like the word smash. 
Row 12. ~1ark the word that ends like the word pitch. 
11Now you will have to listen and look very care:f'ully. 
You are to find the word that begins and ends like the word 
you hear. 
(Write book, beach, beat on the blackboard.) 
11\.Yhich word on the board begins and ends like the 
word bea.!£? 11 
(Have one ch ild go to the board and dravl a circle 
around the correct word.) 
11 Put your marker under £.9!! 20 on your paper and draw 
a circle around the wo r d that begins and ends lik e the word 
Q~Cil. Are you ready for the next word? 11 
(Be sure that all have understood the directions.) 
-Row 21 Mark the word that begins and ends like the word 
meet. 
Row 22 Mark the word that beg ins and ends l ·ike the word 
pro,lect. 
Bow ~ Mark the word that begins and ends like the word 
trip. 
Row 24 Mark the word that begins and ends like the word 
!!!Oth. 
Row 25 Mark the word that begins and ends like the word 
.§.toop. 
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DIRECTIONS FOR VISUAL DISCRIMINATION TEST 
(Stand at an angle in the classroom where each child 
has a clear view of the flashcards. Hold up each flashcard in 
turn. Expose the first five cards for three seconds each, 
i.e., count three slowly. Give cards 6 to 10 a four-second 
exposure; cards 11 to 16 a five-second exposure; cards 17 to 
23 a six-second exposure and cards 24 to 33 a seven-second 
exposure.) 
"Today we are going to play a game with our eyes. I 
wil~old up a card and you will find the same letters or 
\'lords on your papers and draw a circle around them. We will 
do the first one together. 11 
(Hold up the flashcard f for three seconds and direct 
the children to draw a ring around the letter f under ~ 1 
on their paper. Check papers to see that all have understood 
the directions.) 
"Are you ready for the next card? 11 
(Then hold up the second card. Direct children to 
look at the flashcard until you turn the card down. Do not 
shov; the card a second time.) 
Row 1 f Row 7 ~ Row 13 went 
Rmv 2 h Row 8 tan Row 14 end 
Row 3 d Row 9 to12 Row 15 black 
Row 4 in Row 10 est Row 16 first 
Row 5 sh Row 11 .£2.5 Row 17 which 
Rovl 6 
.6Q Row 12 !!!.Q!! Row 18 same 
~1_29 
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Row 19 last Row 24 .§_tat ion Row 29 meditate 
Row 20 run Row 25 deferent Row 30 sting 
Rov; 21 clean Row 26 12ractical Row 31 bushz 
Row 22 OU.eill1 Row 27 contract Row 32 12ark 
Row 23 quiet Row 28 though Row 33 dro12 
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DIRECTIONS FOR VISUAL MEMORY TEST 
(Stand at an angle in the classroom where each child 
has a clear view of the flashcards. Hold up each flashcard 
in turn. Expose each card until the majority of children 
have seen the card. There is no time limit on the length of 
time each card is to be exposed.) 
"Today we are going to play another game with our 
eyes. I will hold up a card and you vlill find the same let-
ters or words on your papers and dra\'l a circle around them. 
1tfe will do the first one together. 11 
{Hold up the flashcard g and direct children to draw a 
ring around the letter g under row 1 on their papers. Check 
papers to see that all have understood the directions.) 
"Are you ready for the next card? 11 
(Then hold up the second card. Direct children to 
look at the flashcard. Allow them as much time as they need 
to look at the flashcard. There is no definite time limit.) 
Row 1 g Row 11 
.£.Q.Ql 
Rov1 2 sh Row 12 contacts 
Row 3 gQ Row 13 found 
Row 4 send Row 14 sarret 
Row 5 clean Row 15 patt~ 
Row 6 guite Rovl 16 minuet 
Rovl 7 _!::eady Row 17 devour 
Row 8 tense Row 18 elation 
--
Row 9 whether Row 19 advice 
Row 10 drama Row 20 tough 
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DIRECTIONS FOR GROUP CLASSIFICATION TEST OF VOCABULARY 
11\'le want to kn ow how well you can read i·Wrds. 11 
(Write the following words on the blackboard: Qlg, 
_£ow, dog, ~' cat.) 
"Look at the five words on the blackboard. \vho can 
find all the words that are names of animals?" 
(Have one child go to the board and drav1 circles 
around the vvords that are names of animals.) 
"Did we draw circles around all of the words? 11 
(NO) 
"Sometimes we may find tv1o words. Sometimes we may 
find five words. Be sure to read each word carefully. Listen 
to my directions and draw circles around just what I tell you. 
We will do .Bow 1 on your paper together." 
"Put your marker under Row 1· Draw a circle around 
the words that are names of things that children like for 
pets." 
(Check each paper to see that directions are under-
stood.) 
"Are you ready for Row g?" 
Row 2 Dra'v'l circles around the names of' things that fly. 
Rov.; :2. Drai'l circles around the names of things people eat. 
Row 4 Draw circles around the names of things that you 
would see at a circus. 
_Bow 2 Draw circles around the names of things that you 
drink. 
.:l37 
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_Bow 6 Draw circles around the names of things that we wear. 
Row I Dra\'i circles around the names of things that are toys. 
Row 8 Draw circles around the 
feathers. 
names of things that have 
_Bo'!tr 2. Draw circles around the names of words that tell about 
a ball game. 
Row 10 Draw circles around the names of furniture. 
.Bow 11 Draw circles around the names of vegetables. 
Bo\'l 12 Draw circles around the names of things that help 
people to see. 
Row 1:2 Draw circles around the words that tell things Mother Q.oes at home. 
Row 14 Draw circles around the names of members of a family. 
_Bow 15 Draw circles around the names of things children use 
to play. 
_Bow 16 Draw circles around the names of things that tell 
about birds. 
_Eow 17 Draw circles around the names of things that tell 
about Christmas. 
Row 18 Draw circles around the names of things that tell 
about a garden. 
_Bow 12. Draw circles around the names of things people ride in. 
Row 20 Draw circles around the names of colors. 
_Bow 21 Draw circles around the names of numbers. 
Row 22 Draw circles around all the letters. 
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DIRECTIONS FOR GROUP SIGHT VOCABULARY TEST 
"Today we are going to see how many words you know." 
(Write the following three words underneath each 
other on the blackboard.) 
not 
on 
no 
"Look at the three words on the blackboard. Who can 
find the \'lord, gg? 11 
(Have one child go to the board and draw a circle 
around the correct word.) 
"Nm'l look at the first box of three words on your 
paper. I am going to ~ay one of the words you see in the 
box and you are to draw a circle around it. Listen very 
carefully while I say the word. Are you ready for the first 
word? Put a circle around the word, as." 
(Check papers to see that all have understood the 
directions. Direct children to work from left to right on 
their papers and not up and down.) 
after 
and 
at 
fast 
f or 
from 
came 
could 
.£~ 
than 
then 
thank 
get 
got 
let 
want 
went 
water 
no 
on 
one 
will 
were 
with 
had 
have lias 
said 
~& 
see 
GROUP SIGHT VOCABULARY TEST 
(Page I) 
~ 
cane 
come 
here 
three 
there 
ynder 
over 
us 
he 
him 
here 
can 
cat 
cale 
stop 
story 
1ill.Q!! 
this 
_:they 
the 
chicken 
children 
child 
yery 
every 
on 
see 
~ 
was 
across 
cross 
about . 
step 
sleep 
.§.low 
we 
Will 
!!i th 
put 
pull 
out 
where 
what 
with 
1 42 
and 
as 
one 
home 
have 
'house 
time 
this 
fun 
no 
not 
to 
was 
one 
you 
for 
of 
on 
walk 
do 
we 
Susan 
said 
she 
cook 
.£~ 
come 
red 
]2lue 
green 
went 
when 
EIS 
man 
say 
he 
GROUP SIGHT VOCABULARY TEST 
_!!top 
this 
it 
three 
the 
too 
.e;et 
go 
good 
one 
~.Q 
a 
for 
well 
we 
wagon 
~ school 
well 
(Page II) 
milk 
nest 
_made 
black 
see 
who 
said 
saw 
ra:st 
which 
Ea:ve-
house 
on 
of 
go 
store 
stop 
say 
ask 
rain 
~fter 
come 
girl 
go 
have 
where 
are 
about 
to 
a:o 
that 
big 
are 
school 
man 
.!!~ 
door 
do 
dog 
our 
toys 
us 
our 
will 
white 
are 
all 
a 
it 
!:ill 
at 
.Q!!. 
and 
go 
1_43 
early 
ear 
earth 
tried 
tired 
try 
letter 
bigger 
better 
money 
monkey 
moon 
liked 
. . . . . 
like 
lion 
GROUP SIGHT VOCABULARY TEST 
(Page III) 
more 
mouse 
,much 
upside 
around 
side 
clean 
climb 
.£10th~ 
beside 
belong 
behind 
change 
chairs 
chatter 
drink 
drive 
dress 
hear 
heard 
hat 
last 
laugh 
large 
gray 
green 
great 
forest 
follow 
flower 
side 
belong 
beside 
gave 
gone 
goat 
parade 
park 
pay 
toward 
today 
tooth 
alone 
among 
allow 
ready 
read 
red 
leaves 
letter 
lights 
milk 
miller 
minute 
really 
ready 
real 
save 
safe 
saving 
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DIRECTIONS FOR GROUP SIGHT VOCABULARY TE.ST 
(Second Grade) 
"Today we are going to see how many words you know." 
(Write the following three words beside each other 
on the blackboard.) 
slide sleds slid 
"Look at the three words on the blackboard. Who can 
find the word ~lide?" 
(Have one child go to the board and draw a circle 
around the correct word.) 
11Now look at the first line of three words on your 
paper. I am going to say one of the words you see on your 
paper and you are to draw a circle around it. Listen very 
carefully while I say the word. Are you ready for the first 
word? Put a circle around the word elephant. 11 
(Check papers to see that all have understood the 
direct ions.) 
j_ 5 
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GROUP SIGHT VOCABULARY TEST 
1. lion wolf elephant 
2. Qarade pleasant porridge 
3- bring brought brother 
4. gone gave give 
5- early each earth 
6. won't don't can't 
7- city sign so 
8. afraid answered always 
9. her herself himself 
10. chimney children Christmas 
11. stand stop stayed 
12. where what when 
13. ever very every 
14. boil c.ountry hot 
15. boil pot hot 
16. that this the 
17. fire next enough I 
18. bricks burn bake I 
19. straw stick shock 
---
20. jumps climbs drQ.:QJ! 
21. slide _!!led sliding 
22. shoes suddenly station 
23. hurt wet hold 
24. 11ft J:.eft lunch 
25. happen while whis:Qer 
26. summer strong smaller 
27. cream count cool 
28. been bright bark 
29. fairy branches believes 
30· having hammer summer 
31· reach roof rub 
32. butter better bridge 
33· louder listen longer 
34. caught queer crack 
35. gruff great gobble 
36. apron angry ago 
37. keep kitchen kitten 
38. legs 11ft lazy 
39· moving machine smiling 
4o. your young ;y:esterda! 
NAlvlE 
Word-by-word reading 
Inadequate phrasing 
Short eye-voice span 
AGE. ____ _ 
ORAL READING 
Primer 1st Readers 
1.2!! high 
2nd Readers 
low high 
Strained v.~o~i~c~e~------------------------------------·-----------
Monotonous t.~on~e ____ _ 
Volume too loud 
Volume too soft 
Poor enunciation 
J gQores punctu~a~t~i~o~n~-------­
Omits words 
Repetition of words 
Addition of words .;::.._ _ 
Marked insecurity 
12~ight vocabula~------- ------------------­
Inadequate \vord analysis 
Errors on easier w.~o~r~d~s~------------------------
J£P- ores word erro.~r~s~------------------­
Poor enunciation of 
prompte i·Tords 
Comprehension 
Good 
Fair 
Poor 
Iv!edian Reading Grade 
148 
~ 
I 
NAME. __ _ AGE 
-----
SILENT READING 
Primer 1st Readers 
low hie;h 
Unaided recall scanty 
Poorly organiz~e~d~r~e~c~=a~l~l~----------
Inaccurate memories 
and guesses--------· 
Response labored and slow ~~~~--------------
Avoids use of new words 
in recall 
Recalls details badly on 
2nd Readers 
low high 
--~esti~on~s _________________ , ____________ . ____________________ ___ 
Very scanty recall on 
hard material 
Head movements: 
marked - slight 
Loses place easilY__ __________________ _ 
Uses finger 
Holds book too close or 
incorrectly 
Frmms and shm-Ts signs 
of tenseness 
Poor posture 
Effort and attention 
low~---------- ------------------------------------------
Easily distracted 
Lacks aggressiveness 
__1g a t..:;;.t=a..:;;.ck=---
I I ; , ; -
:149 
Shows aversion to reading 
Comprehension 
Good 
Fair 
Poor 
/~ 
150 
